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ABSTRACT 

\' This manual describes the Learninof Accbmplishment 
Profile j[LAP) j a check list, and tells hov it is administered, 
scored, and used to evaluate diildren's skill development and rate of 
development. The items were drawn from a number of well-known 
assessment tools, and measure skills appropriate for normal children 
aged 1-6 and handicapped children. The LAP also provides guidance. in 
planning an ordered sequence of tasks appropriate as . immiediate 
learning objective^ fox the Qhild* Six areas of development are 
included: gro^s motor, fine motdr, language, cognitive, social, and 
self-help skills. (CTM) 
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: ; ' ^ ^ ' INTRDDUCTI0N , ^ 

- . * THE LEAJiNING ACCO^IPLISHMENT PROFILE y 

The Learning Accomplishment Profile (LAP) is designed' to j)rovide the teacher o*f the young handi- 
capped child^with a simple criterion - referenced record* of the child's existing skills. Usq of the y 
•LAP enables the teacher toi identify defelopmentally appropriate learning objectives for each indi- - 
vidual child^ measure progress through changes^ in rate of development; and provide speciific informa-* 
tion relevant to pupil learning. 

LAP Section I - Developmental Dsrfe v /v, \ 

c ' 

A hierarchy of developm'entally appropriate behaviors^ drawn from the mpst recent normative data^,* ' 
provides the basis of an ev^uation of the child's existing skills in six areas* of development: 
Gross Motor^ Fine Motor, Social, Self* Help, Cognitive, and Language. 

•LAP -^Section II - J ' ' . ' " ' 



The task-level hierarcljiy provides: , guidance in sequencing skill development and ^ efficient ^ 
system of recording responses on a specific task. , « ^ 

LAP - Section III - ' ' ' 

' ^ . \ ^ ' ' / ' 

* Forty-four weeks of 'Curriculum Units with isolated concepts presented in a hierarc^hy of responses 
enable the teacher to record specific behaviors demonstrated by the child within units of learning. 

The LAP provides the teacher or p4raprofessional with -a* comprehensive proTile of the handicapped 
child's developmental accomplistonents. Knowledge qX individual competencies encourages prfesgriptive 
methods of: ' '"^ • ' ' , " . * ' 

(1) Determining level of response capabilities in each area of development ' , " ^ 

(2) Identifying specific behavioral objectives . ' ' ' ' • 
' (3) Utilizing effective instructional' materials and methodology 

(U) Evaluating teacher and p\ipil progress . • ' * * 



HOW TO USE TOE LAP ^ ■ 

The Learning Accomplisbnent Profile is a relatively new approach to the assessment of the handicapped 
child, and is valuable for observing the performance level of all young children.' Teachers and parents • 
'alike can use it to determine what developmental skills a youngster is ready to tackle. 

, Educational assessment -is frequently^ associated with mysterious, highljc complex psychological iests' 
which require ^training and experience to administer or interpret. In reality, .assessment is a common . 
practice used in many different situations. For example, the local tax office makes an assessment of ' ' 
property. ' A football coach mak^s an assessment of the team's situation. And a teacher makes an assess- 
ment of what a child is able to do. Although thd--belTn has different implications in each of these 
instances, the process itself Is very sjLmilarj. First of all it is an information-gathering pf^cesS . 
The tax office, in assessing a house, will' need such informatirai as its original cost, age, condition, 



and the location. The ^football coach will need to know tKe score, the amoomt of time left in the 

•game, , his team's strengths and weaknes^es> and the strengths and weaknesses of the opponent. The 

teacher will need such information as the child's age, his physical health, and the specific skills 

he does or does not possess.-' " ' * * 

^ ^ S • ^ . ^ 

* Secondly, assesament is a process which is used as a basis for decision->making . The tax office^ 

weighs all of the infomation it has gathered and us^s it to decide the amount taxes owed. The X 

coach uses his information'' to decide whether^his team' should play i-^ safe and kick, or risk the chance 



to score. And the teacher analyzes the childQ strengths weaknesses to decide what and how to 

/ ' . < 

I teach. 

\ - . • 

Basically, then, assessment is 'the process of systematically gathgring information which is to 

- ' ^ W . 

be used as the b^isis for decision making. Taxpayers would be outraged if tax officials just randomly 

*• • . . * 

' assigned a value to homes. A football coach would not last very long if he simply pvilled plays >out 

of a hat. And teachers-^ can' t be effective af decision-making reflects assumptions based on inadequate 

^information. , ' ^ . 

What kinds of information are n^ede^d' by the teacher? ' Ideally, the information ^should be as 

.•specific as possible in terms ^6f what the child can and cannot do. Unfortiinately- tM-s.as' nfbt. always 

' • ^ * " * . \ 

the case. Consider the football co^ch. It is late in the game and hi^';jteam %s losing. He caHs 

in an expert and asks for some advice. After a series of ext^sive -tests, the specialist says, "lour 

team score'd 75 on my tests, which means it i^-probably in the lower 10$ of all football teams 

Although this is very interesting information, it does no% facilitate appropriate decision-making. 

• ' ^ - « 

Unfortunately traditional educational assessment, strategies consist primarily of the administration 

• • • r . ^" 

of an intelligence test from which, a single score (s) is- derived. This limited ^fonaation provides 

little direction in^planning a prescriptive learning program. In educational decision-making, the 
teacher' needs specific infonnation in terms ofv^jh^t skills the child can aad cannot demonstrate. -An 
effective assessment* tool not only generates this behaviorally-oriented data, but provides it within 
a developmental framework. 

Basically there are two forms of ftssessinent: normative assessment and criterion — referenced * . 
assessment. ^ , . - ' 
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Normative, A ssessment . . • 

Normative assessment does not at-ti^mpt to specify information for a .teaching program. - Instead, it 
attempts to, show how a child^ performance compares with the performance of other children of his ^ 
chronological age. Such tests are referred to as normative tests because they. compare one child's 
performance with that of normal children. . . > 

It is useful for teachers and parents to know the developmental level of a child relative to other ' 
children of t|ie ^same age. Hivever, the normative test oft^en gives only 1 single sQore or gj^oup of scores 
such as: this U year old child is Wctioning at the 2 year old level; or this 5 year old 'is functioning 
as a 3 year old \n language. Such kphaX information is descriptive but 'provides the teacher or parent 
with little specific" direction for heX^ing the child. - . ■ 

. ' An example of the over-emphasis of this fom 'of normative* aeses^ent is the intelligence test. A 
'single score is usually obtainfed which indicates whether the child is functioning below, the same as, 
"or better than other children of th6 same age. The problem with such tests is that they cpnsist of a. 
limited set of, questions and Items on which the child is assessed." Also such\ests a^kn^ to be 
loaded with items common to a white-mddl-e-class cu^lture. The performance of many children on such 
tests would be considerably higher if more items were based on experiences drawn from their cultural 

heritage. ' Unfortunately, ^too. often clinical' labels (such as "mentally. retarded") have been attached ' 

.» - ' ' , • 

to 'a child's school file as a result, of a low scopre on an inteaiigence..test, resulting in lowered 

.expectations- for that child. The^ dangers of lafeSilng or misleading are especially acute with the 
young child,- when factors such as the ability of- willingness to take a test may have a major effect 
.on the t'est -results. ■ ^ ' , , ^ , ' 

•' • ' ■ t ' ' 14 ■ 



In addition to the*problem< of the stigmatizing label which may result from intelligence testing, 
a major fallacy is the lack of .specific information generated by this type of assessment. ? 

"However, the positive features of normative assessment tools are utilized in examining developmental 
skills such as language "and cognitive behavior such as solving sijnple puzzles, etc. Using the normative 
\echnique, age levels' at which children -typically begiji to perfom a range of language and other develoij- 
mental skills such as' walking, searching for hidden objects, grasping, etc. are recorded. "There are 
several well known develq?)mental assessment sc^es sucli as- the Bayley SciLes, Caldwell Preschool Inyentoij, 
Ca^k Infant s^e, Denver Developmental Soreeniiig Test, The Gesell Age norms, the , Preschool Jlttaiiiment 
Record, The Vinel&nd Social maturity scale, and others. Such assessment tools provide- "sign posts" of^ - 
normal developffl^t, each havihg a limited number of developmental items common at specific, age levels.' 

However each assessment, instrument, , used independently, provides relatively few, widely spaced items, 
which are not organized for prescriptive ifeaShing. That was not the purpose of ' such normative- tools. 
They were .designed to provide an indication of .where the child is developmentally relative to oiJher 
children. Frequently such information merely Confirms the suspicions of the, parent or teacher. Indeed, 
too often they have. been used to support a . parent or teacher's fears or entrench the beliaf that 
Johnny cannot 'learn. » , 

■ The teacher needs specific reference points concerning the child '.s performance and a detailed . 
secfuential order of developmental skills that are close enough in- increasing of difficulty so, 

that- it may be used as a comprehensive curriculum guide for teaching. • , 



' Criterion-referenced assessment tools provide a detailed sequential order df developmental skills 
in any one area of development. The items of the criterion-referenced test are skills arranged • 
. from easiest to most complex. An example might be self-help slp-lls. Clearly a child^mtist be able 
to didnk from a ctip before he can latfe up his shoes or butW and .unbut-ton/ trousers 

' .V/ ' /■ . " 

If a criterion-referenced test focuses, on a developmenlbal area such/^ks language, gross motor 
development, . or cognitive skills, the order of the iiems wilX.fefe determined by thre "normative informa- 
tion obtained from normative developmental tests such as 'the ^ayley oi- Caldwell. However it is 
possible to construct a very effective °§nd highly useful cri;6eri/n-;i^{ferenced test by simply ' 
logically thinking about the skills in an a'f«ea^ and the mils ,a ^^son would, need to be able to 
perform before others. For. example, take the area of fine motor development. A child should "b^- 
able tQ hold -a large thick pencil before a thin peii, ^.lEcT^robably a thicker paint brush before 
both. A skilled teacher could draw up a detailerf'ai^t qjf pre-reqviigite skills related to wijiting- ' 
and arrange them in a hierarchical sequence from easiest to 'most difficult. Once this is 4jfc6mplished 
Xthe teacher has a ready-ma^e assessment tool vdiich is ideal for determining individual levels of 
development in" a partiisular area. The teacher simply provides the child with experiences in which 
he/she may observe the child perform a particular skill. If the child successfully accomplishes 
th£s, more difficult skills are examined until the ohild begins to have ^difficulty. This'-Sask 
analysis breakdovm into sub-skills provides a readj^nnade 'teaching program. This is exactly what 
is meant, by a criterion-referenced assessment tool. The teacher is not absorbed with the child ^^s 



chronological age, intellectual level', or comparisons wi-tii other youngsters, but is cpncemed with foctising 
oh the next specific appropriate skill to be tau^t) to that par1?icular child, 

■ •' ■ ■ J ' ■' ■ 

The Learning Accomplishment Profile (LAP) is an example of a criterion-referenced test in -whicl^ the 

items, we re "drawn from a number of well known normative assessment tools. It combines the advantages • 

f ' ' ' 

of the normative evidence for the ordering of develapmental skills with the information of ^specific 
skills for implementing a teacher program that criterion-referenqed aesessment provides. 

■ r • Y ■ ■• : . ■ ■■ • 

«The criterion-referenced form of assessment provided by the L. A. P> offers eeveral dis'tinct . 
advantages over other more normatiive assessment devices: , • • 

1. It p3X)vides a record of existing skills that have been* accomplished and skills yet ^ be performed ♦ 
success3MJ-y by each child. • * \ * 

2.. I|; provides* the professfona^y trained teacher pr the less sophisticated assistant with a ready-made 
teaching sequence in each of 6 important areas of - development-r y 

(a) Gross motor ' • ^ ' . '\ 

(b) Fine motor ^ - \ 
■"^ (c) Language * , . , , / ' . • 



(d) Cognitive •< 



(e) Social^ and ^• 

(f ) ' Self -Help skills . 



•A 



It allows for teacher creativity in that items c^ be added to the appropriate developi^ental sequence 
i|. Each le^el of a developmental area represents a skill^ to be learned. Therefare it assists the > 
teapher in detemining specific instinctional objectives. ♦ , \ > 

5. It provides a means fot recording and measuring progress in each child. 

6. It eriables the teacher to keep a- detailed individual ^record each child without complicatecj 
paperwork. ' * * " * 

7. »^ased on the individual record, a profile of a child.' s progress^ can be .constructed to* highlight - 
areas ^of' strength and weakciess. * " • ' «^ 

Most'iinportantly, it allows the person who, most*^ urgently needs the infomation, the teacher,; to . ^ ^ 
conduct the actual assessment without th§ delay of psychological services that are .oftei\ vague and. 
irrejLevant to the- teaching "task and are usually conducted by a* stranger in a plinrcal-type testj.ng^, 

atmosphere. Wi"Ui the LAP^ the teacher can capitalize on ^thfe, familiar, environment of the regular^ 

, - • " ' ' ' ^ ^ \ ' '^^JL. 

^classroom activities to assess each youngster. - ^ ^ — , 

The Learning Accomplishment Profile generates a sound, program for prescriptive teaching, moving ^ 

from observed existing skills through a prQgram of primitive ^steps' which ^sure success f or ^he child. 

The teacher- as evaludtor increases the ^rength qf the link between assessment and instruction. The 

curriculum, is determined by the individual child^s demonstrated* needs in each area of development. 



1 " • * ^ 

• The cycle of steps involved in the use of the LAP for assessment and planning demonstrates that 
it is an instrument for ongoing evaluation prescription, and not a test to be administered in 



a restricted time or setting. 




LAP I~The Developmental Evaluation ^ , . * ' 

^ ^ In this section a hierarchy of deVelopmentally appropriate behaviors, drawn from normative data, 
provides the basis of an evaluation of the child's existing skills in six areas .of development: Gross 
Motor, Fine Motor, Social^ Self Help, Cognitive, .and Language. Such an assessment of the^ child's 
observable behavior enables the teacher to determine appropriate^ individual learning objectives. 
By capitalizing on the familiar environment of\the classroom,- the teacKer can design evaltiative 
experiences which reflect typical components of a sound developmental program. For instance, iri ^ ' 
determining the child's ability to "spread butter with a knife", the teacher might plan a toast^; 
making experience for snack-time and observe -the child's ability to perform the taskr^ 

The following are a few examples' of how planned classroom activities can be^sed for assess- 
ment in^eech of the developmental areas. Knowledge of the LAP item increases skills" in the creative 
use of daily classroom experiences for^assesp^g specific skills. ; ^ • 

Skill Area: . Gross Motor^ ^ * • - • 

V Behaviprr Walks on 'line (36-U8 months)^ 

Activity: ]?raw lines or put masking tape between some of ihe 'Teaming centers j tell the children to 
walk on the lines when going from one activity toVanother. (For children functioning at 
a higher level, a game of "tag" could' be played, wK^re everyone must walk on masking tape 
lines.) A step to walk up and jump down from can b^ played in the path f rom ;one activity 
X center to the next to enhance multiple assessnfsnt. , . ^ ' 

Many additional gross-motor activities can be observed during free time and outdoor~^play.^ 



Skill Area: .Fine Motor. / • 

Behavior: Strings four beads (36-U8 months) . ' ' . ■ - 

Activity: Give each child four beads of at least two different colors (but of the same shape), ^d 
a card with the beads drawn on it, Have^the child match^the beads to the same ones on 
the card, and then string them on a lace, (This also assesses a behavior from the 
cognitive area: Mal-ches.two or three primary colors.^) ' 

Behavior: Imitates falding and creasing ps$)er^hree times (ii8--60 pionths) . ' * , - 

Activity: Make paper hats by folding paper rectangles. ^ 

• * ft . • * 

Skill 'Area: Self -Help* . . * v ' • 

Behavior: Can unzip zipper (18-23 months)^' 

Activity:' Attach a zippered piece of cloth to a workboard with something rewarding inside. Keep 
blocks or other small toys in a zippered pauch which children can open themselves. 

Skill Area: Cognitive. • - 

Behavior: Recognizes self when shown photographs (30-35 months). 

Activity: Paste photographs from liome or school on paper and place them on a chair. After recognition 
is established,^ the prctures can be paired with the child's name. ' 

Behavior: Name 6 of 6 common oBje^s (30-35 months). 

Activity: Play a lotto game with a flag, chair/ car, box, key, and fork.' Have each child name the 
: item and match the picture. . ^ ' 
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Skill Area: Lang:aage. * \ 

Behavior: ^ Tells action in pictures (36-/i8 months) . > • , ' 

^ . * ^ / - 

^ Activity: Use picture bpoks^ flannel board stories^ sequenced cards^ or child's own drawings as' 
stiiipli for answering "What happened?" or"^fWfiat i^s'he doing?" 

I t 

Behavior: Refers to ^elf by name.. 

Activity: Have each child participate in the song "What is your name?" on Hap Palia^er's record 
"Learning Basic Skills Through Music." / . v'.' 

Skill Area: Social I , ^ , * ' . - ^ 



Activity: Utilize observations during story time, free play, work periods, meals, and transitions. 

Evaluative activities such as these should be plaimed during the first two or three weeks of the 
year. In addition to designing specific evaluative activities, familiarity with the items on the LAP 
facilitates general observation skills which e^ance informal assessment.- / , . ' 

Recording the Information ^ ' ' . 

Page . is an example of a completed page from the Fine Motor Skills section of the LAP. Once 

assessment activities have been planned, it is a simple proc.edure to record the Infomation. ^ 

1. Record the date in the coliimn "Assessm^t DateJ^ « 

2. Mark + in the small box if the child demonstrates competency in a sicill. 

3. Mark— if the child cannot gr will not pet^fom the task. 



k* Clarify what you have counted ^as passing^ or failing by adding additional rom^irks in the coioments 
section, " 

5. Failure t>n k out of $ cprlsecutive items represents the ceiling. Discontinue assessment in 
that are^i / \ ^ 

* >» ' 

IF THE MEANING OF THE TASK' IS UNCLEAR,, REFER TO. THE APPENDIX IN THIS MANUAL FOR CLARIFKJATION . 

Developmental Age 

' li II 

' ^ "' ' , ^ - , ' ' 

The developmental age is the age of the item which appears immediately 'preceeding the ceiling items. 

For example, th^ sample sheet shows a developmental age of 35 months in Fine Motor Skills ^' 

tf the last item is an age span (Example: 30-35 months), then an arbitrary judgment 'woul(f have to " 

be made. If there were five itemspyatrM^he 30-35 month l^vel, and only two were passed, one would probably 

decide that the developmental age-^is 32 months. 

t- ^ 

~- ' 
Developmental Profile . * . ' - 

* * * • 

Once developmental ages have been determined for each skill area, an individual desrelopmental 
profile can be prepared for each child (See page 20). Periodic plotting of^this profile allows for 
a .'comparison of progress. To complete a developmental profile, simply ^f ill in, the column to corre^^ond^ 

with the developmental age in each skill area. Such an assessment can provide meaningful gu;Ldance to 

i 

the teacher in developing a prescriptive learning program and determining individual progress'. 

The recent fopus on accountability has impressed agencies with the responsibility to 'demonstrate 



program effectiveness. Irj the past, traditional strategies of documentation have emphasized the use of 

ma- ■ ^ 

standardize^ testing. . The LAP facilitates measurement of ^,upil progress by comparing changes in individual 
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rate of development. > * . - 

■. ■ ■/ ■ 

Setting Ob.ieotives 

Developmental ^assessment facilitates the establishment of long-range objectives. Based on 
the sample infomaMon on page 18/ > the following wovild be long-range objectives' for this 
child in the area of Fine Motor •Development: 

1) Picks up pih;s,^ thread, etc. with each eye separately covered 

2) Drives nai^lS^and pegs 

3) Builds towei^ of nine cubes 

'(■ ■-/ f 

\x) Strings four beads^ 

Specific daily objectives are written for each long-range objective by task ariialysis of each item, 
* breaking the item down into component parts from easiest lio most difficult. 



Measuring Pupil Change i 

Awareness of the child4s developmental age in the pre-intervention assessment enables the teacher to 

measure pupil progress through a change ^iiu o^ate or development. . This rate is found by dividing the 

child '3 developmental /age in one area by his chronological age. If a ii year old child 'has a developmental 

age of two years in fine motor skills, this rate of development is ^% of the noimal rate of development or 
2U - ... . 



Six months to a year later^ the rate is determined again to note/change represented on the profile. 
If after 10 months 6f intervention (chronological age now is 58 months), he has a developmental age of^ 36, 

•33 ■ ■* ^ , . 



the new rate is 62^ ~ = ,62. The change is .percentage of rate of nomal development represents an 
increase from ^0% to 62^ • *This type of measurement makes no attempt to explain the cause of increase 
or to predict a maintenance, of the current rate, bu-^^t can indicate change in the rate ,Qf pupil develop- 
ment after participation in the intervention program. On the following pages are sample sheets from the 
LAP^. On pagQ 19 assessment stopped vd\en ceiling W^s reached, the developmental age was found, a profile 

done for that area of development, and one objective task analyzed into a sample set- of ' instructional^ob- 

' > ^ ' * ; , • 

.^Jectives. The second set. gives you- an opportunity to practice 'finding this infonaation.- 

1. "Matches and names four primaiy coJbrs"'is the last item administered, as h out of ^ consecutive, 
items have been failed. ' ^ ^ / i 

^ " ' ^ ^ ^ : , 

. r2T^The developmental age for the cognitive area is months. It is the last item ,passed before 

I . ' ' ' -> ' • 1 

'/ ceiling is reached. . ^, - ' ' . 

/• • ' \ • ' ^ 

/ The circled i\ems become objectives for the child (including. the %e missed previous to th€i beiling.) 

' . \ . ' DA gii months * . . ' , . ' ' ^ / * 

i^-^ ii. The rate of development - CA = Si months -6h%* ' * ^* * ' , * ' 

" ' : ' ' • * ' ^ \ ' . , DA ^6 ^ 

5. 'If assessment 10 months later shows a cognitive developmeiTtal ag§ of 6o n^teiths, the rate ='X)A =. 9li"^=70^ 

' ' ' ' ' ♦ " / rt ' 

and shows an increase in rate of development.- • ^ (* 

^ 6. Sample instructj^nal objectives for the main objective ^'matches and names four primaiy c^^ors" are as , 
follows* .The task-level and curriculm unit sections of the. LAP provide assistance^ ^breaking 



down and sequencing tasks, and also provide an efficient means of recording pupil progj^ess. 

♦ 

(For Colors, reffer to page $2 in the LAP,) 



Instruction objectives for the color red * 

1. Given two re4j)bjects, the ^ child vdM' match red to red. 

2, •'^Given 2 redjbbjects and 1 of arfothe^r' color, the child will match red to red} 

' - V / % ^ 

3* The child match two red pictures. 

V 

ii. The child will sort objects into "fed" and "sot-red." 
$. The child will sort pictures into "red" and "not-red." 

6. The^ child will mark sol red objects on a'pagp. 

7. The child will repeat '"This is red." ^ - 

8. The -child will verbalize "red" ' in Response to 'What color is this?" 



I 



This sequence could be^repeated for eacn^^^olojr. These ;9i9tivities co\ald, take place during Viack, music, ' 
etc. The same son^ or story co\ald inJ|?:)SulSe ^ ^essori op a particular color ,for^ whole '^roup, followed by 
each child doij|^^dividiLal-ivork at h±s ;own 't^ppon^e Ifevel^' 
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Sample II . 

Now look at sample Sfet II to practice use of these concepts and to answer the following questions 
!• The assessment for this child has gone past the ceiling where the child has missed Jj^out of • 
^consecutive* items. Which item wo\ild you have stopped with? 

2. Whatsis the developmental age^in the cognitive area for this child? 

3. Plot 'this developmental age on '^he profile given after the sample page. 

0 \ .DA I 

U. If this child is Ih years old, what is the rate of development? (CA) 

5. If after ten 'months, the developmental age is U8 months in the cognitive area, hag the rate 
of development Increased, decreased, or remained. the. same? 

6. ^ Plot the new developmental ' age on the profile. « , \ 

7. |Ihat are five long range .objectives for this child? '''\^ / 

8. Choose 1 objective and break it down into ten instructional objectives. . ^ 
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FINE MOTOR (Cont.) 



Bibliog. 




Ho-fe; The. Q-hA^ Vid6 c^e mo n&-t rated a 
Motor- SV^^\\s. T^atlure. on, M 5 i-fern5 

41 . 



■JJ-Mark + for positive demonstration of 'sMll 
Mark - for negative demonstration of skill 



18 



> 42 



Bibliog 



^SAMPLE SET T 



COGNITIVE '(Cont.) 



Age: "7 t|r5. 



Source 



5fhavior 



(Dev.) 



dsse^ssment 
Date 



enlevement 



Comments (Criteria^ materials, 
problems < etc.) ^ 



n 



Can a^ssemble ^7 -piece puzzle 
in 150 seconds 



51 mos. 



3. 



Can name materials objects 
are made of 



5U mos.' 



• 5 



Knows day, night 



Can compare thre^ pictures 
(which one .is prettier) 



1 3 



Can tell pictorial likenesses 
and differences 




5U mos. , 



Can follow threfe commands iri" 
proper' order 



Counts four objects and] 
.^swers how many- 



Selects heavier weight 
invar i ably 




lihen shown 3 circles counts 3 



r 



3, lU 



10, lii 



(C^ make .opposite analogies 

/mtches and names four pil 
Vjliary colors 



J-60 mos. 



U8-60 mos. 



. j-o-ilure on h c+ 



-^^-Mark- + for positive defnonst ration of skill 
Mark - for negative demonstration of skill 
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Developmental 
Age 
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PROFILE OF DEVELOPMENT 
BASED ON THE 
LEARNING ACCOMPLISHMENT IJR0FI£E, 
ANNE R. SANFORD 

■N. 



' Najne 



' Date -Se^teml^er In 



/ 

k 










♦ 










































• 


































































/ 










































































* 


















- 




> 






















i 




1 


'J 
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■■ . i ■■ 








'vl 


























V 

2 * 
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1 












^ Date 

» 






V 






























to 




c 
c 

r 
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SAMPLE SET II 



C0C5NITIVE (Cont.) 



m b LTOg . 

Source 


Behavior ^ 


^.Uev. ; 




Assessment 


Date of 
Anhn evement 


Comments (Criteria, materials, 
' problems « etc . ) 


J 


Names' d of 6 common objectss 
flap, chair. "car, box, key, 
fork 


*30-35 mos. 








/ . ' 

* 

— — , 


- lU 


Can point to teeth and-ychin 
on request 


" 3U mos. 










8 


/ 

Knows sex 


36 mos. 




• 


• 




13 


Matches two or three primary 
colors \ 


.36-I18 mog. 










6, 8 ' 


Names all-,colors 


36-U8 mos. 




Mr 






iU 


Can point 'to tongue, neck, 
'ana, knee, thumb 


*li3'"'U8 mos. 






\ 


■ ■ . ■ 


9 , n 


^ Tells action in 'picture^ 


30-Uo mos. 






0 




3 


Can name ,ten pictures of l8 
common objects 


36~U8 mos. 








0 


• • - 

3 - 


Can name one pictured animal 
from memory 


36-I48 mos. 






< 




11 


Can count ^two blocks 


36-I18 mos. 










^ 11 


Puts together seven-piece 
. ^-puzzle 


36-U8 mos. 




J 


7^=^^^ — ' 


^ . 



■j^Mark + for positive demonstration of skill 
Mark - for negative demonstration of skill 
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ERIC 



Developmental 
Age 



h 
3 
2 

l^S 
1 

3s 



Date 



PROFILE 'OF DEVELOPMENT 
- BASED ^ON THE ' 

S 

LEARNING ACCOMPLISHMENT PROFILE ^ 
ANNE SANFORD '^^ . 



C* A. 



* Gross Motor Fine Motor SocisQ. Self -Help 



Cognitive Language^ 



DA (Developmental Age) 
CA (Chronological Age) 



= Rate of Development 
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LAP - II 



\ ' ''^ 

In the' Task Level Profile a comprehensive coli^ction of task-level objectives, which reflect the 
developmental program, are broken down into sequenti^O.* steps of Reaming. Th^ check-list hierarchy of 
responses within each task provides a guide to sequencijig the learning program and an efficient 
system of recording individual pupil progress • \^ 

This systematic $tpp roach to "programming for success^ exemplifies the basic components of the task 
analysis process: \ ' 

Determine the appropriate skill (or observable behavior to be learned). ^ |t ^ ) . ' 

^ ; Break doim thfe skill into sub-skills or teachable parts, m - 

Sequence the sub-component skills into a hierarchy moving from the simplest .talk to the 
most difficult. , . . ' ^ ' ' 

The use of this siame task-analysis process is advoca^ted for each step of error-free 
'learning experience^designj^ the handicapped* child. • 

As an example, ^age $8 of the LAP details a task-level hierarchy of specific skillq ii^Volved in 
handwriting. (See page 28 of ;fehis manual). A vertical list of development a3iLy sequenced behaviors 
have been driwn from the normative data: • ^ . ' 
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Scribbles 
/'Horizont.al Path-Tracing 
^vVertical Path - Tracing 

Change of Direction 

V - Stroke 

Draws a circle 

Draws a cross 

Draws a triangle ^ 

Draws ^ square" 



Dr^s a heart ^ 
Draws a diamond, (etc.») , 

A iiorizontal hierarchy of responses fo3^ each isolated skill providesfa task-analysis sequence for 
programming and record-keeping. - ' 



Sand- 
writing 



Finger 
Painting 



s 

Paint with 
^water ' 



Chalk on 
Board 



Tempers Paint 



Magic Marker 



Primary 
Pencil 



Scribbles 



ERIC 
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PT 



V 



PT 



V 



PT 



V 



I PT 



V 



PT 



V 



PT 



PT 



V 



2U 
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The ^sandwri ting response enables the child to. demonstrate the isolated 'skill on the simplest level— 
with the child's own finger^ or first serving as the writing instrument. The progressive levels of 
responses follow a task-analysis approach to skill development. Within each level another hierarchy 
indicates^ the specific response demonstrated by the child:- ' " 

^. I-'^Iai*tative response * ^ . 

,'*•*' - » 

PT — ^Path Trace response " , • * 

T — ^Trading response , ^ , , ^ ^ . 

^ C — Copying response 

Examples 'bf task-level objectives piK)vided in Section III include skills in: self -feeding, ^ 
grooBiing^ action words, colors, prepositions, size, geometric shapes, number concepts, etc. 

The specification of isolated skills wi4;.hin each task ar^a increases the LAP*s Effectiveness 
in programming and recording the primitive steps of leaming-*so essential for the handicapped child. 
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LAP - III , • ' 

PROFILE OF ACCOMPLISHMENT 
•f - ON 

' ■ * ■ . • CURHICULUM UNITS 

* * V 

Section III. consists of forty-four units of leaitiing which reflect an appropriate weekly theme. These 
units are broken down into isolated concepts presented in. a hierarchy of respons^. This check-list system 
assists the teacher in programming sequential learning experiences and in recording individual pupil ac- 
complishment in* each weekly unit. ' ^ * , 

The Chapel Hill Project Planning Guide for Pre-School Curriculum provides daily correlated miolti- .] 

sensory experiences wHich correspond to the isolated concepts presented in the_JLAP. This UOO-page pUde 

delineates the development of appropriate learning activities designed 'to reinforce basic components' ^ 

.1 . • / J ^' , ^ > ' \ y i ' i ^ ^ : * i ! ' 

of the young child's enva|ronment. , ^' , i ^ /I ' 

The information gairied by the developmental assessment (Section I) must 'be related to the respqnse-lev^l 



expectancies in the curriculum units. . ' ^ i , 

.5 . ' 'J . ■ ' ^ ; , j> 

For instance, the objectives for a child with a Developmental Age of.2U months in cognitive and' 
Language, DevBlopment must /correspond to the appropriate response level on page 6? of the LAP. The task 
"Associate clothing with 'body part" is a U9-month item, and would not l?e a developmentally appropri|.te 
eijjpectation. (See page i? o'f the maAual.) However, the itfeiti Woints to parts of doll on request"'is a " 

• • \ ■■ . ' r 

21-mqnth item and is a realistic objective for the child. J \ ' v * 



By following the task-analysis sequence for each of the curriculiim units, the teacher is able to 
integrate concept and language development into the process of other ^skill developments. The entire' 
curriculum should be constantly* incorporating- and stimulating language. 

The Chapel 54.11 Project Planning Guide for Preschool Cimyd^culum provides rnidtl-sensory correlated 
^experiences which facilitate redundancy — so important for the liandicapped child. However, .the ^ 

i 6 » . 

> 

repetition incorporates use of a variety of learning modalities whrch tuaintain interest and multiple 



s|ill^ develofiment* 



Imitate (motor^ visual, verbal cues) 
Copy (visual cues) 



Task Level— -II 
T-Trace (visual, verbal, outline cues) 
V-Verbal cue only ("Write a circle") 



Writing 


•Sand- 
writing 


Finger 
Painting 


Paint with 
water 


Chalk on 
Board ' 


Tempera 
Paint 


Magic 
Marker 


Primary 
Pencil 


I 


T 


C 


V 


I 


T 


C 


V 


I 


T 


c 


V 


I 


T 


C 


V , 


I 


T 


C 


V 


I 


T 


C 


V 


I 


T 


C 


V 


Scribbles 


























































Horizontal 
ratn-i racing 
























V 












1 






















Vertical 
Path-Tracing 


r 






























1 


























Change of 
Direction 


1 
















'? { 


















a 






















V-Stroke 








































> 


















Circle 


















1-T 
















1 




















i 
\ 




Cross' J 






















II t 
















< « 




















Triangle . 


i 




















































I 

\ 




Square 






























\ 




























Heart 






< 












i— 






































Diamond 


T 
















i ' 

1 




1 


i 












—4 


r 














\ 
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i 
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Units 1 & 2 
BODY PAE^/ 



* G-Gesture 
V-Verbalize 



Body • 
Parts 


Locate 

Own 

"Touch 

Mary's 
tt 


Discrim. 
from 
others ' 
• 


Locate 
on 

doll 


Discrim.. 

picture 

from 

other 

pictures 


- 1 

figure- 
ground. 
Locate, 
part in 
picture 
of whole. 


Associate 
clothing 
. with body 
part. 


\ 

Function 
"What do 
you (see) 
with?" 


Closure 
"What is 
missing?" 


Verbalize 


Imitata- 
tipn 


What 

is 
this? 


"Touch 

teacher' s 
It 


G. V. 


Cover 
Concrete 


Missing 

in V 
picture 


• 


Head 

























Eyes 




-161 




3 
















Nose 
























Mouth 










— z 

i 














Hair 




i 

> o 




/ 
















Ears 
























Lips 










\ 








4/ 






Tee.th * 












s 
/ 


— — ^ 










Hand ' 
























Fingers 




X 






:' / 




s 












Foot ^ 








} 


\ ^ 














Toes 








^ — 




V 






/ 


1 
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^ ' V APPENDIX 



The appendix ^rtieja follows includes a list of items 'corresponding to the^ tasks in eadh area 
the normative ,data/ section of the Learning Accomplishment Profile. Given alpng with -each item is 
any additipn^al ii^omiatioil from the original developmental sources on how Jx) ^administer ah item 
and 8Ugg^st^d/^^n.teria for crediting a response., This iiifonaation, if referred to when using 
the.iAP, shoufa'fclairify>'the' meaning of the tasks i both for teaching and for ^issessm^t^ 
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BIBLIOG. 


BHiAVIOR 


^DEV. AGE 


CREDIT GIVEN IF 


, . COMMENTS (EXAMPLE) 


>2 ^ 


Lifts head 
when held at [ 
shoulder 

o 1 

o* 1 


' 1 mo . 

•> 


Child can be felt to make 
a postural adjustment 
being held in this position, 

✓ 


As infant lies on his back, pick . 
*him ap by placing your hands around, 
his body under his arms, fingers 
extended upward along the back of 
his neck to support his head. Ho.ld 
him against you in an upright 
position with his head resting on 
your shoulder. Mpve one hand down 
to afford natural support for his 
back. JCarefully remove, the support 
from his head, briefly, according 
to his ability to lift his head and 
to maintain it erect. 


•2- 


l^ateral head 1 
movements 

\ \ 


1 mo. 


Child frees his face (nose) 
by turning his, head to the 
side or "by lifting, 'it free 
of the surface • ? = ^ * 


Place the infant face down on a 
firm surface ( such as a pad on the 
table top), and note whether he ^ - 
frjes his face (nose) by turning 
his head to the side or by lifting 
it free of the surface. 


2 


[Prone-^-makes 
crawling 
mo vemeJit^ 


1 mo. 

to « 

1 ) 


Child makes any alternating 
c?rawling movements ? 

. ! • c 


Place the child on his stpmach on a 
: firm surface, and note whether he ' 
[ makes alternating crawling move- 

ments with his legs. - 

' i 1 


9 


jPronej-lifts 
Ihead' ijiomen- 
1 tarily 


1 mo. 
I • 

1 i 


c 

I- \ I 


"The h weelt|^old infant when awake 
lies on his back with head averted, 
usually to a preferred sitie. Only 
momentarily does he bring his head 
to a mid position." ) 


2. 


iTums from 
jside to back 

r ' 


2 mos. 

1 ^' 

( 


Child turns from 'his side t< 
his back. ^ ' 

' r ^ 

} 

1 } . ^ 


: When the child is^ lying in the crib, 
unrestricted by clothing,, roll him 
from^-his back onto his side.^ Make^ 
sure ^s arm is no.t caught under 
' him, 'and that, he is stably ^osi- 
' tibnedT' ~If necessary, flex one or 
• *both knees ^slightly to prevent 
passive rolling. ' Put yo|ir hand 
lightly on his body to- fpol whether 
his muscles ,tfijase"as he tu^is- from 
His side lo rfis back. i 



: *' i 
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GROSS MOTOR 



Pint >.LUu • 
SOURCE 


BEHAVIOR 


DEV. AGE 


CREDIT GIVEN IF 


1 

COMMENTS (EXAMPLE) ' ; 


9 


Held sitting^ 
head positior 
predominantly 
er^ct 


2 mos. 

V 


• * 


Whgn the infant is^^upported- while 
sitting, he can hold his heaci stead-' 
ily erect. 

♦ 

* J 


8 


Rolls over 


3 .mos. 


Child rolled completely- 
over^ not just to or from 
side, either way (not 
accidentally) two times or 
more. . 


Tester should see this or ask the 
parent if child rolls from back t^' 
stomach or from stomach to bdck. ' ^ ' 


9 


Keia stand- 
'ing, lifts 
foot 


• 3 mos. 




"Infants when held in the upright 
position frequently exhibit antici- 
patory standing and walking pos- 9 ^ 
tures." 

"When the infarit is held in the } sup- 
ported standing position^ lie ex- 
tends his legs recurrently ^and sus- 
tains a-.fractionW his weight." , 


■ 8 -^-^ 


Piills to sit- 
nb head lag 

V 


U mosT ' 


The child^s head does not 
hang back at any time while 
hB is being pulled up. 


Place child oh his back. Grasp his- 
hand or wrists and gently pull him 
to a sitting position. Do n^bt pull 
•the child up fast or .his head will 
be forced to hang back. 


2 


Turns from 
back to -side 


> h mos. 


Child turns from his back 
to his side . 


Allow child' to' lie on his" back free 
from restrictions on a f lat ^ surf ace . 
As an incentive, a toy may be placed 
to one side^j an'd out of reac|i of the 
child. 


8 • - 


Sit without 
support. 


5 mos. 

/ ■ 


Child sits alone for 5 
seconds or more. ' Child may 
PjUt hia hands on his legs 
ox> the table for support. * 


Hold the child in a sitting position 
on table. leaking sure child does 
not fall, slowly remove your hands 

r .. ., l ^ ■ 

( ■ -V 
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GROSS MOTOR 



I , 
i . 

) 


BIBLIOG. 
SOURCE 


BEHAVIOR 


DEV. AGE 


CREDIT GIVEN IF 


COMMENTS (EXAMPLe5 " 


8 

V- 

i 


Stands, holding on 

C-i 


6 mos/. 


The child stands 5 seconds or ; 
more by holding on. If this 
cannot be'seen^ ask the parent 
if the child can do this. 


Place the child in a standing 
position holding on to a solr 
id ojDject (not a person). 


8 . 


Pull self stand. 


, mos. 

> 


The child can puQiL himself into 
a standing position. ^ 


Check or ask if the child 
pulls himself^ to standing, 
position while holding on to 
a solid' object (such as the 
crib rail, a chair leg or* 
table) without help from a 
person. 


8 


Walk with assistance 


11 mos . 


Seen or reported. 


Check or ask parent if the 
child walks around furniture 
while holding onto it. 


8 . 

* 


/ Stand alone well - > 


11 mos. 


Child stands alone 10 or more 
seconds. If this cannot be 
seen, ask the parent if the 
child can do this. 


Place the child standing oif 
the floor. Aftei^'he seems to 
have his balance, rempve your 
support 


m 

V 

->> 

o 




Attrfiins sittin-ff ' 
j)osition \maided 


12 mos. 




'Child can shift from sitting 
to^ prone and prone to 
sitting posture. ^ 


9 


Crawls rapidly on 
all fours ^ ' 


12 mos. 




The one -year old child can 
creep, often with alacrity. . 
He may creep on hands and 
knees, or on all fours in 
full plantigrade fashion. 


9 . 


Walk alone ^ 


12 mos. 


Child does not have any diffi- 
culty walking and does not tip 
from side to side. If this 
cannot be seen, ask the parent 
if the* child can do this. 

* 

t 

C 

* \ 

i 

f 


Watch the child as he walks 
to see if he has good balance 
and rarely falls. m 


3 3 /..'., 



GROSS MOTOR 



BIBLIOG. ' 
SOURCE 


BEHAVIOR ' 


DEV. AGE 


CREDIT SIVEN IF 


^ C(3MMENTS (EXAMPLE) ^ 


2 

\ 


Throws ball. 

> 


13 mos. 

r 


Any definite forward fling of 
the ball is made. ^ 

• 


Throw ball gently toward the 
child. When he has it din "his 
hand say, "Now, throw it to me." 
If' he does not respond, retrieve 
the ball and toss it toward him 
agaein, urging him toHhrow it 
back^. ' If bail is mei^ely dropped, 
rolled, -or flung backwards, the 
trial is counted as a failure. 
Allow 3 trials, counting from 
time when he first seems to get 
the idea and makes his first at- 
tempt to throw'. Preliminary 
handling is not counted as a 
trial. For '"this item the child 
may remain seated and the ball - 
may be tossed across the table. 
However, it is usually better for 
the child to be standing or sit- 
ting on the floor. ^ 


2 

** 

*« 


Walks sideways ' 


Ih mos. • 


Child takes several steps 
sideways.* 

i 

• > 


Demonstrate a puH toy. Then 
give the child the string and 
encourage him to pull the toy 
along the floor. The color, 
noise, and. movement of the toy 
should motivate the ' child to 
watch the toy as he\ pulls dt, 
and in. so doing .to wall<; sideways 
and backward. If child is ob- 
ser^/ed walking sideways or bacflc-^* 
wards at ahy othter^time during . 
examination period, credit may be 
given. ' ^ 


8 


Walks backwards 


lU mos. . 


The child" walks backwards 2 c/r 
"inore steps. If this cannot h6 ' 
seen^ ask* the parent if the ?^ 
child *walks backwards at home^ 

Pass if the parent reports the 
child can do this. 


Tell th^ child to walk backwards. 
The tester may shdw the bhild 
'how tp do this. 

/ 
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' ' GROSS MOTOR o . • 






< 


30I^E ,- 


, BEHAVIOR 


DEy. ?AGE 


CREDIT GIVEN IF 


. - COMMENTS (EXAMPLE) ' . i 








"~13 


Lets himself down 
from standing to 
sitting 


l5 'mos. 

> 


Child lets himself down from 
standing to sitting by 
collapsing backwards with 
bump, or occasionally by fal- 
ling forward on h&ds and 
then back to sitting • 


* 

i 

♦ t 

> i 








-13 


Kneels imaided 
with <?lipht suD— 
port 


l5 mos. 


Kneels unaided or with "slight 
support on floor and in^ pram, 
cot or bath* 


A 






4 


. i > 


AhT p to qtooD to 
pick up toys from 
floor 


mos. 


Picks up toy from floor with- 
out falling. , . 


) 




J 




2 


Stands on right 
foot with help 


16 mos. 


Child stands on his right 
f^oot with slight support. 


Hold one of the child's hands, and try to ' 
persuade him to lift one foot, to show his 
shoe, or to touch with his shoe an object )^ 
held jMst off the floor. (A demonstration ^ 
may help.) After he lifts one foot, ask him 
to stand on the other foot. ^ ,^ 


> 

/ 


f 


< 2 


Tries to stand on 
walking board 


17 mos* 

r-'l 


Child tries to stand on the 
' board. Also credit if child 
succeeds in ' standing on -the 
board with both feet for^ a 
few seconds. At 2h months 
tries to stand on a walking 
board 10 cm high and 6 citi 
' wide. 


Place the walking board in the center of the 
floor where the child can reach no support 
with his hand.- Demonstrate walking on th,e . 
board for its entire length, alternating the 
forward foot. Then invite him to do the 
<?am'e. Caution: Do not ask him to walk fa^t 
or to hurry* ' ' 

< • 






r 

> 




0 

« 


< 


» 

• 






s 




• 






c 
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filBLMff: 
SOURCE 



13, 



BEHAVIOR 



Creeps backward 
down stairs 



GROSS ,MOTOR 



DEV. AGE 



l8-2ii 



mos « 



.CREDIT GIVEN IF 



Creeps backward down .stairs . 
Occasionally buinps down a few 
steps on buttocks facing 
forwards . 



COMMENTS (EXAMPLE) 



13 



Picks lUp toy from 
floor without 
filling 



I8-2U mos* 



i^l3 



Pushes and pulls 
large toys, 
boxes; etc. 
around floor 



I8-2U mosi 



"Pushes and pulls large toys, boxes, .etc.," 
around floor." (18 mos.) 

"Pulls wheeled toy by cord." (2 yrs.) 



13 



Can carry large 
teddy' bear or 
doll while walk- 
ing 



I8-2U 



mos« 



8 • 



Throws ball over;- 
hand 



19 mos. , 



The child is standing at i 
least 3 feet from tester and 
throws the ball within arm^s 
length of tester between his 
knees and face. (-Cannot 
score a pass if child refuses 
to tjirow the ball toward 
tester but continually throws 
away from him.) ^ ^ 



Tell the child to throw the bail to the 
tester using an overhand throw. The tester 
may show him how to throw overhand. 



77' 



SOURCE 



. BEHAVIOR 



Walks with one * 
foot on walking 
board 



DEV. AGE - 



GROSS JlOTpR 



20 mos. 



CREDIT .GIVEN IF 



Child walk^s a few st^ps on 
the board/' vriith one f^^ot on 
and one foot'o.ff. Also ere-* 
dit if cn^ci ^.attempts to walk 
on the bo4rd;^mth,l>oth 'feet 
on the board 'ahd if child 
takes 2 or more steps beforse 
stepping off board. 



IxaceaJJa^ walking board in the center of the 
floor where the child can reach no support 
with his hand. Demonstrate walking on the 
board for, its entire length, alternating the 
forward footy Then invite- him to do the 
same. Do not ask him to, walk fast or hurry. 



pOMMENTS (EXAMPLE) 



•9 



Walk down stairs 
(hand held) 



21 mos. 



"Two year olds no longer need assistance in 
walking up and down stairs " ^ 



Get down from 
adult chair, ' * 
without ajssist- 
ahce 



21 mos. 



— r- 



\ 



Kick large bail 



21 mos. 



Child c^ Walk up^-^o ball ^ 
and kick it Without ho^-ding 
wall. 



Say "kick the ball, give it a big kiSk" or, 
df necessary, "kick it with your foot," even 
touching his sho.es (both) if he does not 
understand^ the instructions. "If necessary, 
demon strat^. ;> 



4. ■ 



80 



ERIC 



37 




GllDSS. MOTOR 



SOURCE 


' 5 . ; BEHAVIOR 


0 

DEV. AGE 


" CREDIT GIVEN IF ' 


COMMENTS (EXAMPL^^* ^ ' • ' 


2 


'Stands on left 
foot albne 


22 mos. 

J ■ ' 


The child stands alone, mo- 
mentarily, on his left foot. 

V - 


Demonstrate standing on one^^^^^d encour- 
age the diild to do the same^^^^^g a 
short chalk line for iiijii to ^^^^^K toy 
help. Make sure there is^o r^^^^pupport 
for 1^ to hold.- Then ask him^^^^d on 
the other footJ^ ^^^r> 


) 


Walks on line, 
^geperal 5 direction 


23 mos . 

) 

— 


Child walks cloge^ to the 
line '(usually? stepping, on it 
with one foot, or^ astride it) 
for its entire length. 
Credit also if chiXd walks 
entire length of line w?^th- , 
out stepping off. 


Draw a straight 10-foot chalk line while the ^ 
child is watching* ^ (Alternatively, a per- 
manent *10-f oot line ma,y be marked by paint 
or a strip of masking tape; this line is used 
in several later tests.) Demonstrate to 'the 
child by walking on the line for the entire 
length, always stepping on it, and saying, 
"See? I. can walk on it all the way." Ask 
the child to do the-^same^ say "You do it," 
or "it^s your tum^" 


9 

— 


Walks up and down 
^ stairs,, without 
assistance 


21 mos. 


Child walks up and down' 3 
steps alone.'' 


*!The degree of mechanization of the upright 
posture is further shown by the fact that^ . 
he can run, kick a, ball, walk up and down ^ 
3 steps alone, .lump down a distance of 1? 






• 




inches with one foot leading, and seat, 
himself easily." * . . 


" 8 
■ ). 

J ' 

> 


Jump in place 

? ' 


2lt mos. 

> 


The child raises both feet 
off the floor at ^he same 
time for any measurable- dis- 
tance. He'^oes riot have to 
land in the same spot ^om ' 
which he started. (The child 
cannot run before he jumps, 
or hold on to anything for 
support. ^ 


"Tell the child to jump. The examiner may 
show him. how to this% 

♦ — 

• 
* 



}E ■ 



GROSS MOTOR 



BEHAVIOR 



DEV. AGE 



CREDIT GIVEN IF 



comments' (EXAMPLE) 



Pedal tricycle 



2h mos. 



1 



Parent reports the child can 
pedal a tricycle forward 10 
feet or more on the level 
ground. Pedaling downhill is 
not a pass.^ If child has not 
had an opportunity to ride a 
tricycle of his size^ score 
item "N*0." for no oppor- 
tunity. 



Ask if child can pedal a tricycle (parent). 



J 



A 

-1 



^^alk on "tiptoe 



4_ 



30 mos. 



Child walks on^ tiptoe *?iot 
holding on to ' anything . 



Demonstration — hand may be i^ald at first 



s 

A 



8- 



Balance on one 
^at five seconds 

1 



36, mos. 



Child can stand on^l foot 
5 sec^nds"Or"more In 2 of 
3 trials » , 



Show the child how to stand on 1 foot without 
holding on and then tell him to do it . Tim^* \ 
him with a watch^ if possible^ The child ' ) 
must' be given ^-'^trials.' ^ ; ^ 



Vlalk on a line 



36-U8 mos . 



Jump from bottom 
step 



36-U8 moSi 



By his fourth birthday^ the child can 'jump ' 
frpjft-a height ^of about 12 inches and make a 
sftandin^ump ^of about 23 to 33 inches*. 



< V 
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• 








GROSS MOTOR 




Ik 




SOURCE 


BEHAVIOR 


DEV. AGE * 


, ' OftED.IT GIVEN IF^ 


-COMMENTS (EXAMPLE) 




0 


7, 9, 10, 

13 


Go up stairs 
'tising alteiTiating 
feet 


36-it8 mos . 

• 


Child walks up 3 steps, 
alternating feet. ' '' 


e 

He can walk up a flight of three steps 'with- 
out support^ using alternate feet/ and 
descend a ,stairway alone. ^ * ' 

Vialks alone upstairs with alte^ating fe^t 
and downstairs- with* two feet "to step. 






r A, 

- 9 


Squat in play 

c 

\ 


36-i;8 mos. 


% 


■ '-S s ■ - : 








f 




* 


' ' ' f 








.Run — . 


36-i;S' mos. 




* ■ - • •• 


\\~- 


* 

■ r 


• 

/* 

1 . 

V 


Throw ball over- 
hand 

• 

• 


36-I48 mo6. 


V ' 

r ^ 


■-■■J ■■ 

Roll the (small) bal]/ across the room on the 
floor. Ask the child *feo' get' thfe ball, 'adding 
."Hurry up. Run" or "Catch it. Get it." 
After he picks it up, say "now throw it to 
me." Then throw it back to' the child, adapt- 
ing your throwing to .his ability to catch it. 
This enables observation of the way he catch- 
es as well as the v/ay he throws. May demon- 
strate overhand throw, "Now ^throw like this." 
• 




* 

ERICX . 








• 

1 

• 1 ' , 

* • & 
« 


^ 

• 






— l: 


• 
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GROSS MOTOR 



' SOURCE 



BEHAVIOR 



DEV. AGE 



CREDIT -GIVEN IF 



COMMENTS (EXAMPLE) 



8 



Catch bounced 
ball 



36-U8 



The child catches the ball 
witli his hands in 2 out of 3 
trials ♦ The child may catch 
the ball against his body iS-- 
he uses his hands, and not his 
arms . (If the child us^s pnly 
his arms, against his bo^ to 
catch the ball, this would be 
a failure) . 



The tester stands about 3 feet from the child 
and bounces the ball to him, taking, care to 
have the ball bounce ' once halfway ^between 
the tester and the child. The ball should 
reach the child between his neck and his 
waist. The child is' told to catch the ball. 
He must be given 3 trials. 



X 

U 



STcip on one foot 



36-U8 mos. 



The alternate foot takes a waking step 
forward. {/■ . 



Stand on one 
ii-i-8 seconds 



foot 



36-I18 



mos« 



Child jfaaintains posel^-8 
seconds*. ? 



ERIC 



87 



The examiner Stands facing the chil^ who has 
been led . . L away from available supports ^ 
and says^ "Look^ see, if you can stand on one 
foot like this." The Bxaminer demonstrates 
holding the position. As soon as the cl^ild 
triesj say, "Fine, .keep it u^," and count 
slowly, a count to a- Second. Repeat once or 
t\|ice so the child has a fair trial. If 
child seems, timid about trying, taJce his hand 
and try; then- have him try again. The 
examiner demonstrates- and maintains the pose 
to encourage Xhe child to do sO. He may be 
timed by slow counting." 







• 




GROSS MOTOR 




BIBLIOG . 
SOURCE 


BEHAVIOR' 


■ DEV. AGE 


CREDIT GIVEN IF 


COMMENTS (EXAMPLE) 








8, 13 

la 


Hop on 'One foot " 

-< 

j 


36-U8 mos. 


The child hops on 1 foot 2 
or more times in a row, either 
in place or over a distance, 
wi x»iioux» no±amg on- TjO any** 
thing. 


♦ 

Tell the child to hop on one foot. The 
• tester may show him how to do this. 

it 

. 0 






9 


\ > ^ 

Balance' cai one 
foot fbr IlO 
second^ 

1 


36 -U8 mos. 


Cl^d stands on <^e foot more 
than 8 seconds. ^ 

.J 


STANDS on one foot more than 8 sec. The 
examiner demonstrates and holds the pose to 
encourage the child to do so.' He may be 
timed by slow counting. \ 




♦ 




13 


Climbs', la^^ders 
and tries" 

— : — 


U8-6O mos. 

• * 


■■ { 


* \ ^ 

1 'V 




* 




8 


Walk Baclc|ard" 
heel -toe 1 

'i 


156 mos. 

i 


} 

The -child can walk backward 
iii a straight line for U or 
more steps, placing his toe ^ 
1 inch or less in'! back of his 
heel, 2 out of" 3 trials. 


ghow'the child how to walk placing thd toe 
of one foot in back of and touching tWe heel 
of the other. Walk about 8 steps like\his 
^d then tell the child to do it. (TheV 
tester may compare this to a backward tight- 
rope waik.) The child must be given 3 \ 
trials . 

• 




•0 


• 


13 


Run lightly on 
toes 


60-72 mos. 








> 




• 


] 

* 




ft 






• 

ERLC 




• 
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GROSS MOTOR 



1 


SOURCE 


BEHAVIOR 


DEV- AGE 


CREDIT GIVEN IF 


COMMENTS (EXAMPLE) 


* 


9, 13 


Skip on alternate 
feet 


60-72 mos» 


Child skips using, botji- feet 
alternately- ^ 


T?-? "\roQr» nl^c cVi n c'Tnnn.+.hl V and iuiTiD ac; mpT 1 . 

PXVc Vt/dX iJ^Uo &*^^M OIUvyv/^yll-i.jf cuivx j ijjii^ c^o wv^ .ii.t. < 


" 10 


Can jump rope ^ 


60-72 mos. 


s , 




9 


Use overhead 
ladder 


60-72 mos. 


/ 


PViT T r»Qr-i rlocr/^onr?- a Inner c+^ivi r*wQV Of a la^TffG 

ladder alternating the' feet. 


13 


Dance to music . 


,60-72' mos. 


1 ^ - ' r .: 


'to r 


6, 10 


Roller-skate 


60-72 mos* 
• 

• 




Child can roller-skate on four wheels but 
cannot' ice skate ?.f the skates have a single 
runner."* • • 


13 


Hop 2-3 yards 
forward on each 
foot separately 


60-72 
mos. 


.J 




• 

c 




r 




r 

- — '■ ■ 9^ — 



BiBLIOG. 
SOURCE 



GROSS MOTOR 



BEHmOR 



Walking board: 
6 cm. board, id.th 
out stepping off* 
.for full length 



ip from height 
of^q.2", landing 
•on toes only 



■TO 



DEV. AGE 



60 mos . 




60-72 t&os 



\ 



CREDIT GIVEN IF 



9 



The boards are 10 cm. hj^h|^ f roiti i^e flooi^,., 
and 2.5 meters long,.^ j^^^quar^ piatfoi^ at' 
each end of the hoa^rd/Mekp^" It possible for 
the child to start flu^h^^y^<i;,n the walking • 
surface of the board an*a''ifo' finish with both 
feet at this level. As the child stands on 
th,e small plaU?gC)rm r§ad3r to start, the exam-^ 
in'er says, "See this board?. I want you to^ 
walk on top V it, way to the'' end-. If you 
step^ off^ystep right back on at -the same -.^ ^• 
pl^be and keep on going until you get to the 
end. t)o you understand? Ready; go," Time 
is taken^ f rom the moment the child's first 
fmi toubhes the board until both feet arei^.i 
pl'atred on the platfo"rm at the other end. ? 



n 



-a4 



SOURCE 



i 



FINE MOTOR SKILLS 



BEHAVIOR 



'DEV'. AGS 



CREDIT GIVEN IF 



COMMENTS (EXAMPLE) 



Retains red rin^ 
when placed in 
liand 



1 month 



Child retains a definite hold 
after you have released the 
ring 



Place ring in child ^s hand. 




Holds hands to- 
gether 



2 months 



Child touches his fingers to 
gether in the midline. Fail ii 
this haj)pens only when child is 
being cradled in parent's arm 
and hands are forced together 



Watch child and see if he touches ^^s hands 
together in ^the midline. • (Middler of his 
body) . If this cannot be seen^ ask the 
parent if 'the' child has done this* 



Suspend ring by string within easy reach 
above child. Move it about slightly^ making 
sure the child is looking a,t it. 



Reaches for dang; 
l±rfg ring 



3 months 



While looking < at ring, child 
itn5vfes arms in its direction, 
even if movements 'are very 
slightly coordinated 



Wat):)|ies movement 
of^jVJn hands 



3 months 



Child looks attentively at 
oWn hand or hands. 



Gra^s rattle 



3 months 



The child grasps the rattle 
for a few seconds. 



Observe the .child's behavior during periods 
of free activity; far example, while lying in 
the crib.. Note whether he looks' at his hands. 

Place a^attle touching the back^. or tips of 
the child's fingers when he is on his back 
on the table or- is being held. 



Recovers rattle 
from chest 



h mosl 



The child makes an effort ^ 
to secure and succeeds either 
when on back or chest. ^ A 
chance success is not credit- 
ed. If there is any doubt - 
about the response, it should 
be given several times. 



The rattle is shaken gently to attra'ct the 
child's attention, then laid on his chest if 
he^'is on his back, or put on the table at ^ 
curve of child's shoulders, »if thp child is 
on his chest. . ' ' ^ 




V 



FIN^ MOTOR SKILLS 




SOURCE 


• BEHAVIOR 


DE7. AGE 


1 ^ J 

CREDIT GIVEN IF 


, COMMENTS (EIAMPIJE) 


8 


Reaches for ob-^ 
.jects • 

✓ 


U nios* 


The child reaches toward the 
toy. He doesn't need to 
touch or pick up the^. toy for 
for a pass. If this cannot 

the child has done this. 


The child should be held in a lap so'* that he 
-can easily place his hands on the table. 
Place a toy (such as a -rattle.) within* easy 
reach of the child and teii him to pick it - 
up. ' 


\ * 


.Picks up cube 
« 


5 nios. 


The child picks up cube vath 
his thumb partially opposed 
to his fingers; using the 
palm as well as the thumb and 
fingers. Also credit' if thuinb 
cuiu x-Liigers are coinpxeuexy 
opposed but palm is not used. 


With the child seated at the table, place a . 
one -inch cube within his easy "t^ach. 


• 2 


Bang's in play 
\* • 


5 lUOS.* 


Child bangs in play. ' 

t 


Offer a spoon to. the child. If necessary, 
place it in his hand. Note wh^er he 
playfully bangs the table or.^trCKer, surface ^ 
dth the spoon, in apparent enjoyment. Note 
'also whether he does t])ls at any time during 
other playtime witR or without an object in 
his* hand. ^ 


8 


Rakes aud attains 
raisins 

• 

* 
< 

• 


6 mos. 


The .child picks up the rai- 
sins with his hand using a 
raking, motion. Make sure that 
the child was not" able to pick 
it up only because of sticky 
fingers. He shoiild also be 
passed if he u'ses a thumb-tp- 
finger pincer grasp. 


The chil^ should sit in a lap ^so that^he can' 
place his ^hands on the table. Dipp a raisin 
directly in- front of the child within easy 
reach an'd on a^surface that it contrasts 
with so- it is easily seen* The tester may 
point to or touch ^the raisin to ^ttract the 
child's attention. See how-^thecchild pidks 
up raisin. 

* * 


• 

\ 






' ' * ' r 


* 


* 






o 

•# 
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FINE TlOTdR SKILLS 



BTBLIOG- 

SOURCE ^ 



BEHAVIOR 



DEV. AGE 



CREt)IT GIVEN IF 



COMMENTS (EXA^M) 



ifts cup with 
handle 



-1 



6 monttis 



the child/lifts* the cup by 
the han'(Me, using one hand^ 
predominantly > 

/ 



Cast a. cube, rabbit, or other small ,toy;ori 
i*!ie table to attract the child's attention; 
then cover it quickly with an in^rted'cup, 
with the h'andle toward the child; Gi^e him, 
an opportunity to exploit the cupj repeat 
presentation up to 3 times. 



Grasps string 



7 months 



the/ child i^s able to .pick up 
thi' ^ring. 



A shoestring is placed on the table before 
the child and his attention attracted to it 
by pointing,- tapping on the tkble, etc. , 



Pulls out peg 



7 ifionths ' 



t^he child succeeds in removing 
'the peg two or more times. 



A p^gboard' with six holes in a row/ each 
two inches' ag^art is used witft"2^" pegs. It 
is placed before the child^'and one peg 'is 
placed in. a hole that is within e^j reach 
of the child* It is tal^en out and replaced 
several times and then left in place before' 
,child/ The child /s encouraged by word 
ai^-^gesttere to do. the" same. 



ERIC 




* / 



SOURCE 



FINE MOTOR SKILLS 



9> 2 



BEHAVIOR 



Shakes bell 



Bangs spoon 



Transfers cube 

from^'hand tQ 
hand 




DEV. AGE 



7 months 



8 months 



8 months 



CREDIT GIVEN IF 



Child shows interest in pro- 
ducing sound—ringing bell, 
'banging toys, 'etc. 



COMMENTS (EXAMPLE) 



Observe whether the child intentionally, uses 
objects^ to make hoise. 



The fchild bangs the spoon 
against the table, or if his 
mother or attend^t cai\ give 
evidence that he' does so 
frequently at home. ' ' 



The child passes the block, 
from one hand^to the other ' 
without using his mouth, body 
or table. *If tHis cannot be 
seen, ask the. parent if the 
child passes sraalT items from 
one hand to the other. Long 
objects such as spoons and 
rattle do not count/ 



Procedurie: The spoon- is knocked on the table 
in front, of the child and then presented to 
him. While he^ i'lTplaying with the spoon, it^ 
is taken from him and again knocked against 
the table (care must, be taken not to startle 
him) and returned to him. ' If the cliild does 
not 'imitate, the d^onstation should be re- 
peated several times. 



See whether; or not the child passed a block 
from one hand to the other. The tester may 
encourage this by giving the child a block 
apd.then presenting a second block to the' ' 
hand- that is already holding- one. The .child 
will often pass the first blocks to the ather 
hand so that hh can pick up th,e second block. 
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Yiht MOTOR ^SKILLS 



30URCE 



BiHAVIOR 



Hits cup with 
spoon 



^leat pincer grasp 
of raisin 



Can remove cube 
from cup in imir 
tation 



DEV. AGE 



iO moniihs 



10 mos. 



11 mo^. 



Does not drool 



Holds crayon 



tTTT 



11 mos « 



11 most 



CREDIT 'GIVEN IF* 



The chilci hits the cup with 
the s'iJoon 2 or 3 times eit^her 
inside or outside. , ("Credit 
is given at 12 months if the 
spoon is placed within^ th^e ^ 
cup andxdfs moved backhand 
forth.) 



The child picks up raisin 
using any part of the thumb 
and a finger by bringing^ them 
together. He should also be 
passed if lie 'uses a neat 
pincer grasp. 



COMMENTS (EXAMPLE)^ 



Procedure: The cup is placed before the ^ ^ 
child and the spoon moved back ancj <forth in> 
it, ^tting the edges. The spoon is then 
placed beside the'*c\lp with handle toward the 



The child pan remove an . 
ob^ept snkh as a small block, 
spool, or other small toy when 
it is placed in a cup wfeile 
child is ;ij&tchirig. 



Child holds crayon adaptively 
^(with evident efforts to adopt 
a writing position, aiming qnt 
end of ^e crayon^ at the paper 
mpgre or less in imitation of 
adult writing position, even 
if' the fist is turned thumb 
down. 



child. 



V 



The child should be held on a lap so that he 
can place his hands on the table. Drop a 
raisin direcCLy in front of the child within 
easy reach. (The raisin should be dropped on 
a surface that gives good contrast, such as- 
white" paper, so th^t it can be easily seen;.) 
The teste.^* may demonstrate, point to, or 
touch the' raisin to attract the child* s at- 
tention, 
raisin* 



See how the child picks up the 



Place a piece of paper on ^bhe table in front 
of the child; then place a crayon on the - 
paper with the tip pointing away from him. if 
he makes 'no effort to touch the crayon to the 
paper, take the crayons 'and scribble plainly 
with the obvious writing gestures, v Then give 
the cfrayon to the child wi,th directions (by 
word and gesture) to -"Write." 
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■1x9 



SOURCE 



FINE m6tOR skills 



BEHAVIOR 



Pushes car 



DEV. AGE 



11 mos. 



CREDIT GIVEN IF 



Child pushes the car with its 
wheels on the table. 



COMMENTS (EXAMPLE). 



Puslv-the Ijttle car slowly acTOss the tab^e 
across the child^s field of vision. Then 
push it to him, indicating by gestures and 
words (such as,- "Baby, push it," or "Make it 
go") that he should push it. If necessary, 
repeat the demonstration and invitation 2 or 
3 times. 



Puts 3 or 
cubes in 



more 
cup 



12 mos» 



At least 3 cubes 'are in cup 
at onfe time. . • 



Placer a cube in the cup, then take^ it out 
and hgfid it to the child. By word* and ges- 
turing encourage him (with repeated demon- 
strations- if necessary) to put it in the cuj), 
with such worc^s as "Baby do it," or* 'jPut thfe 
block in the cup," 'tPut it in." Pla<ie -8 or 
more cubes in front of 'him and say, "Let's 
put them aOl in." "Put all the blo6ks in the 
cup." I^* necessary, urge by gestures, and . 
repeat the request once or twice if his at- 
tention straya . 



Marks with pencil 



12 mosi 



The child makes ^ny kind of 
marks on the paper, jil^ he 
makes \ definite scribble, he 
is^iven credit at^.lU months 
and if he does *so vdtHout 
demonstration, he is' credited 
at* IS^ mes 




Procedure: ,A piece of paper and, a pencil 
(not longer, than 3ig inches nor -shorter than 
^ inches • The lead should be 'soft and the\^ 
point blunt. Red'or^ blue. Ifecf or blue lead 
is preferable to ''black) are placed be'fore 

the child ^ith the request" , ^write." 

If after $ or 10 seconds he does not scribble 
the* paper and pencil are taken from him and 
again placed before him with the same re- ' 
quest. If there is still no response, the 
exaininer takes the penail and demon^^trates 
by scribbling-' 6 to 8 lines feack and forth,- 
abou^3 inches in length, then .places the, 
pencil on i^he table before the chilji again. 
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50 



10^ 



FINE MOTOR SKILLS 



Recovers cube ^ 
concealed by cup 



Tower of 2 cubes 



DEV: AGE 
12 mos. 



CREDIT GIVEN IF 



13 mos. 



The child puts one blodk on . 
top of another so that it does 
not fall. 



CO^^MENTS (EXAMPLE) 

The one-yearHDld child releases one or more 
cuiDes irt. the cup. ^He ^ay remove" the cube, or 
cubes from the cup/ or he may transpose the 
cup with its contehts 'to lap or chair. 



Place blocl^s on the. table in fr6nt o€ the 
child. The tester may encourage him to^ stack 
the blocks one upon the other as Mgh, as he 
can by showing him how and/or handing the 
child the blocks. (The very young child is 
sometimes distracted by a number of blocks • 
and will perform this item more easily when 
given the blocks one at a' time.) Child may > 
have up to Z trials:'-, . ' - 



nr 



Can pick up and 
hold 2 small ob- 
jects in one 
hand 



* lU mos. 



Child can take ^d hold, when 
offered, two small objects in 
one hand, such as blocks^ 
spools or small toys. 



Dumps raisin fr6m 
bottle spontane- 
ously 



18 mos. 



The child dumps the raisin 
out of the bottle without 
-being shown how to dp it. 



Place a raisin in a bottle and cell the child 
to get it out. ^ 



13 



Turns pages o*f 
book 2 or 3 at a 
time 



18-23 mgs. 



Enjoys simple picture book, o^Tten recogniz- 
ing and putting finger- on coloure^i items 
on page.'. Turns pages 2 or 3 at a time. 




Turns knob 
(radio) 



18-23 mos. 



PtTNE MOTOR SKILI»S 



SOURCE 



BEHAVIOR 



Can throw spaall, 
rubber *ball 



Paper: Folds ^ 
once imi-fetively 



DfeV. AGE 



mosi 



21 mos. 



•I 



^ CREDIT GIVEN IF 



Upon .request;, child ig able 
to throw a crumpled ^up piece 
of paper in - the form of a 
ball, or a small rubber feall,. 
to* the examiner, ' 



ClOMMENTS (EXAMPLE) * 



"Ohild folds paper once in 
ijnitati*! , 




109 ^ 



Tower of 5-6 • may need demonstration to be- 
gin and urging \' continue • The 'tower should 
stand. 

Remove 'all cubes^ except those which the. child 
is holding to, the far side of the table. At-- 
t^ract the child's attention by saying, "See/'" 
or "Look^" and b\41d a tower. Then push ^ 
the blocks toward the child's right and say 
with appropriate gesture, ^^lou make one. f If 
necessary separate one block from the rest 
and point to it, saying, "Put it here," and 
at the' some timq give the child a block, if ^ 
h\f does not already hold one. As a final 
JresiiS-t, bviild a tower of 2 for the child and 
encourage him to place his cube on ±t. Urge 
him to^cohtinue builciihg unt\l ^the tower 
topples. Give him at least 2 trials to dem- ^ 
lonstrate his skill, • ^ 



Take a square -sheet .of paper, .say to -child', 
I "Now watch me." I. Fold the paper, over 
once and crease it. Hand an uncreased 
square sheet of paper to the child and say, ^ 
"You do^^it.J?,.. II, If child imitates, -fold 
I the paper two 'times and again hand uver ai) 
uncreased. sheet. * III. Repeat II, 'and 'add 
a diagonal crease, and hand over an uncreased 
sheet as before., Up not rotate the paper as- 
Ilt is folded*. "< ^ --^-^ 



II 



■III 



' • FINE MOTOR SKlLIS 



ISOURCE 



13' 



13, 



Gan rpll, potind, 
squeeze, puli ^ 



I ^HAVIOR 



Book : Tu!his 
pages singly 



Has well-deyelop 
ed handedness 



TuiTis door han- 
dles 



Fills and dumps 
containers- xJith 
sand 



Formbo^rd : / adapt 
s in U trials 



DEV. AGE 



2k nioB. 



2U-29 mos. 



2U-29 mos. 



2U-29 



.2U-29 mos. 



2U. modi 



CREDIT 'GIVEN IF 



COMMENTS (EXAMPLE) 



Manipulates — pounding, squeezing, pulling 
off small pieces) 'often handing to adult. 



Fills pails ^sbd disheSvWith sand 
stones, duniping and throwing. 



anc 



Place the, boai:d on the table/ round hole 
at the child*s -right and triangular apex 
5oiiit4jig away from him, ^ Then place the 3 ^ 
blocks'in front of ^ their respective-holes 
^at the table edge u6ar the child and say, 
^^*gat' the blocks where they belong." K tihe 
child mei^ly piles the blocks or otherwise 
does not* conf orm\to the expected response, 
point to the holes saying,. "Put them ^ here." 
If he does not fully insert' the blocks say, 
*^ay in#" If necessary complete or demon- 
strate full insertion. When all of the 
blocks, are finally in thejir;* holes, lift the 
boATd and replaces it 'on the table, pushing 
the blocks to the table edge for a. second 
trial. Allow at least 3 trials". During any 
trial, I'eplace on the table in its original 
position any block misplaced by the child. Jf 
the child is successful in placing^ the blocks 
correctly in their holes,, rotate the board 

112 



1, f 



I 



•-1 i ft 



SOURCE 



ERIC 



^EHAHOR 



Formboard:. 
Ajiapts in 1^^ 
trials (CO}qTINU- 
ED) ^ 




Manipiaates egg 
• heater 



DEV. AGE 



27 iros'i 



/ 



113 



fine/mo^or ^ki^ls • 



I CREDIJ GIVEN IF 



■t / / 



'COMMENTS (eXAIIPLE) 



keeping its plane horizontal to the. 



The phiJ.d mgkes one coniplete 
turn' of ; the handle in\:^y of 
the trials. • ' . 



180 _ _ ^ ^. 

table, and replace it on the table with'the 
square hole* near tiie *ound block and the 
round hole near the square block. -As before, 
replace on the taBle.in i*ts original posi^ 
tion any. block wi?ieh'has l^eeri misplaced and 
which WDUld hinder the placement of the 
correct block.' When the child has completed 
the first trial, reorient the board by lift- 
ing and turning it as beforej then replace 
It fpr the 2nd' trial." Give -the child at 
least 3 'trials. The time limit for suc- 
cessful scoring is 1 minute but it -is- fre- 
quently desirable to pemlit the child to con- 
tinue his efforts, beyond' this time," 

The procedure is to demonstrate several 
^revolutions saying, "See this. You make it , 
SO the way I do."" The egg-beater (B i inched 
long; IS presented in' position for the 
child's preferred haM. • Three trials -ate 
given with -a demonstration before each' 
trial, . 



■■(/ 






•< 


'FINE MOTOR SKILI5 






^ r 
/ 

* t 




BIBUOG. 
SOURCE 


^ . BEHAVIOR 

« 


DEV. AGE 


\:redit^.given if 


<;OMMENTS (EXAMPLEX 


• 


3 






mjoys ringer? 
painting 


30-35 ^^os. 


' Joy ^nd pride in productj 
exclaims, "Look what I 
made 1 " 


K 

\ 










Makes mud and 
^and pies 


30-35 mos. 




Makes "cakes", "pies", etc. With referencce 
to sand. ) 






V 

- 


13 


Paints strokes, 
dots^ and cir- > 
cular shapes on 
easel 


30-35-'mos. 


; "Paints with large brush on 
easel." 








'' f 


6 


Cuts with 
scissors 


35 mos. ' 










• '\ 


13 • 

VJ 


. Picks up piris,^ 
thread, etc • , 
with separately . 

covered 


36-U8 mos. 


PickB up pins, 
* thread, etc^ with 
eyes separately 
covered 


• 


• 






7 

> 


'Drives nails 
and pegs 


36-U8 mos. 












13" 


Builds tower of 
ninp cubes 


• * 
36-U8 mos. 


A 

"Builds tower of 9 cubes, 
and bridge of three from 
model. " 


I 






■ 


7 ■ 


{ — ~ — _ 

Holds crayon^ 
^^with fingers 


36-U8 mos. 












* 5 


f 

m 




i 


* 

♦ 






- 




f 


* ♦ 




t A n-p 


/ 
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FINE MOTOR SKILI5 



Source . 


BEHAnOR ' 

> 


• DEV. 'AGE - 


CREDIT GIVEN IF 
■ - — ^— — ■ ^ 


COMME^JTS (EXAMPLE) ' ' ' 






;jp-40 mo s • 


^ '. ^ 






Can close fist * 
and wiggle thumb 
in^ imitation, 

XI <x Jj 


36'kQ mos. 


"Can close fist and wiggle t 
thumb in imitation* ^ R\ apd 

» 




11 ■ 


Puts 6 round 
pegs in round 
holes on peg- . 
.board 


36-ii8 mos, 
r 


— ■ ' ^ ; «^ 

The. child pu^s all pegs in 
" board once out of three 
trials. , 

•4, 

i 


Procedure: Seat the, child at the low table 
in such a, position that he can see the holes 
in the board. Remove the pegs in full view 
of the child anyplace them in a row on the • 
table near* the .middle of the side of the peg 
board nearest the child. Give the child no 
aid in the test other than letting. him sle 
the exaraiAer remove the p'egs. §^y, "See if 
you can put them back in their hbles," 
pointing to the pegs and then to the board. 
If the child does nbt grasp the idea^rooh- 
Wnue motioning .from' pegs to board and say- 
"*Put them back." Place no emphasis on 
line speed with which the test is to be done. 
It' is necessary to praise the successful 
placement of pegs and to keep the child's 
attention on "bhe task. ; . • * 


u 

\ 


Imitates build- 
ing of bridge 
with cube? ^ 

• 


36-118- mos. 


Count only a/ 3?eal pyramid . 
(bridge)^ as successful? * The ^ 
degree^ of space between the 
Giibes is immaterial, as long 
as the third ^block is bal- 
anced on^top of the lower two 

- ^\ 

A , ♦ 

9 


' - > 

Procedure: With 3 of the cubes build a. 
pyramid (bridge) oh the table directly in ^ 
front of the child, leaving enough space ♦ 
. between the model and the edge of the fable 
for the child's copy. Say as you woiic, "See 
what I am making. I wonder if you can make 
one just like it. Make it out of these and 
make it right there, " pointing to the other 
3 blocks which are placed the table tx) 
the child,' s left and then to the space 
immediately in- front of the child. 


• 




♦ 


• ' t ' ♦ ' 


«- — * J J 1 1 — ' . ' 
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FINE MOTOR SKILLS 



SOURCE 



BEHAVIOR 



DEV. AGE 



credA given if 

i ^ 1 



COMMENTS (EXAMPLE) 



13 



Builds tower of 
10 or more cubes 



U8-60 mos. 



13 



Draws with pencil 
or crayon 



U8-60 mos. 



Draws simple 
house - 



h8-6Q mos. 



"Draws simple house viith door 
wi^ciows, roof and chimney." 



Prints simple 
words 



h8-60 mos. 



Paper: Imitates 
folding and - 
creasing paper 
three t/imes 



h8-60 mos. 



"Take* a square ' sheet of paper; say to child, 
"Now watch me." Fold the paper over once and 
crease it, as ^hQwn below. Hand an uncreased 
square sheet of paper 'to the child and 
say, "You do it." II. If the bhild imitates, 
fold the paper two times _and again haxid o^er 
an increased sheet. III. Repeat II arid 
add a diagonal crease, and^'hand over an un~ ^ 
creased sheet as before. - Do not rotate the 
paper as it is folded* ^ The size of the * 
-square sheet may be'^ slightly Varied from the 
convient 8.$ "inch specification. The examin- 
er* should fold the paper in- the saine dil*e<:t^ 
ion which the child will use. The near gor- 
ners, should be aligned with the far comers. . 



r 



II 



III 



120 



feDURCE. 



PINE MOTOR SKILLS 



BEHAVIOR 



DEV. AGE 



CREDIT GIVEN^ IF 



.COMMENTS (EXAMPLE) 



3,. 10 



Paper: Folds 
triangle from 
paper .6" square 
in imitatipn 



U8-60 mos 



(At the age of 5 years,' the average child 
can fold a' triangle .frpm a paper 6 inches 
square in imitation of a model 0 



Learns to lac^ 
shoes , 



60-72 mos. 



121 



58 



Usually at 6 years. 



' ■ 1 

'I: h 



f, Is 



1^ 



FINE MOTOR- 
WRITING 

Holds crayon 
adaptively 



11 mos. 



FINE MOTOR SiCILLS ^Writing 



CREDIT GIVEN IF 



Child holds crayon adaptively 
vdth evident efforts to adopt 
a writing position, aiming 
one end of the crayon at the 
paper more orless in imita- 
t±on of the adult writing po- 
sition even if the fist is 
turned thumb down. 



COMMENTS (EXAMPLE) 

Place a piece of paper on the table in front 
of the childj then place a crayon on the 
paper with the tip pointing away^from him. 
If he makes no effort to >ouch the^ crayon to 
the paper, take the crayon and scribble 
plainly with obvious writing^ gestures . Then 
give the 'crayon to the. child with directions 
(by word and gesture) to "Write." 



Marks with pencil 



12 mos. 



Same credit as "marks with 
pencil" at 12 months in Fine 
motor area of LAP. 



Same procedure as "Marks ^with pencil" a^ 
12 months in FINE MOTOR AREA OF^LAP. « 



13 



r 



ERIC 



^c^ibbles spon- 
itaneously 



13 mos. 



The child makes two or more 
purposeful markings on the 
paper. (Fail accidental 
marks or stabbing with the 
pencil.) If this cannot be 
seen, ask the parent if the 
child scribbles without help 



Place a piece of paper a^d a pencil in front 
of the child at the table so that he can 
reach them easily. The tester may place the 
pencil in the child's hand. 



Begins to show 
hand* preference 



18-23 mos 



The child is beginning to 
show definite preference for 
using one hand.*"** 
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FINE MOTOR oKILLS -Writing 



, iJlBLIOG.. 
SOURCE 


• , BEHAVIOR 


i|eV.' AGE'*' 


'CREDIT GIVEN IF 


COMMENTS (EXAMPLE) 


Ih 


Imitates 
tal line 

• 


horizon- 


l\x> mos . 


After demoA^ration, the 
child can take. 'pencil or cray- 
on and coj)y horizontal lihes 
about 3 inches in length. 


< * 


13, lU' 


Imitates 
cal line 


verti- 


2U mos. 


After demonstration can take 
pencil or crayon and copy 
vertical line about 3 inches 
in length." 


^ Can somstimeslalso cbpy \. 


9 


Imitates 
strokes 


V 

• 


2ii mos*. 
• 


V 

* 7'" ♦ 


Place a fresh piece of paper bejp*>re the'- 
child, secure his regard, and draw -a V stroke 

AT. Trio Cirlo /^'f* 4"V»if^ •r\o'r\i-k-vi /^4- 4-V\a ^l->-?*lJt 

ctu 5^ut3 oi une paper au uxie cnULd's • 
left. 


9 


Imitates circu- 
lar stroke 


2U mos . 


- r 

The child draws a. continuous 
marking which leaves within 
its border a well-defined 
space, even though oval in- 
shape • 


Draw a continuous concentri-c circular line, 
making 3 or i; oi^rxiuits. 'Indicate by point- 
ing below the^m6del the place where the child 
is expected *t6 mark. 

i - - _ • 

• 










H * 










• 
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FINE MOTOR SKILLS -Writing 



SOURQE , 



shaAor 



DEV. AGE 



CREDIT GIVEN TF 



COMMENTS (EXAMPLE) 



1> 



Paints strokes, 
dots sffid circular 
shape s\\ at easel 



30-35 nios. 



The child paints with large 
brush on easel. 



9 • . 



Enjoys :^ger 
painting 



30-35 mos- 



Joy and pride in product, ex- 
claims, "Look what I made!" 



9 . 



Holds ' c^ra;^on by 
fingers 



Child holds- crayon by fingers 
as opposed to' holds in. fist. 



30 mos. 



Imitates V and H 
strokes 



30 mos. 



Imitates both V an& H strokes 



Model, as done for previous writing i^^ems. 



Copies circle 



36 mo£ 



ERLC 



Child draws a continuous, 
marking around a well-defined 
space, without the modeling 
of how to do it, but looking 
at one already drawn. 



Supply the child with a pencil and a sheet 
of green paper, then present the card to be 
reproduced and say, "Make one just like this.' 
If there is any hesitation, encourage 'the 
child by saying, "I am sure you can. Just 
try." Be careful not to draw aro^jnd the 
figure in pantomime nor to give the child 
any indication by gesture of the movements 
made in drawing. Such procedures alter 
considerably the psychol6gical import of the 
test. If the child asks what the figure is, 
do not give him its geometric name; merely 
say, "it's just something to draw." Hold the 
model flat on the table just above the paper, 
while the child draws. When necessary, pre- 
vent him from marking on the model by with- 
drawing it from his, reach, saying, "You 
mark here," pointing to the paper. Allow ^ 
3 trials. 



12^ 



61- i 



SOURCE 


BEHA^OR 


DEV. AGE 


CREDJT GIVEN IF 


^ ' COMMENTS (EXAMPLE) 


9 


Imitates cross 


36 mo^. 


• 


Place a fresh sheet of paper J)efore the 
child, secure his regard, and, using the red 
lumber crayon (a pencil, beginning at 3 
years J draw a cross at the side of the paper 
at the. child»s left. Then hand the crayon 
to the child, point to the right side of the 
paper and say, "You make one here." If the 
child's first response is not a well-defined 
imitation, repeat the demonstration with a 
fresh sheet of paper. If ^on ttxe first trial- 

, 'the child marks ove^the examine??' s mark, 
on the 2nd "trial give a little.^jj^cjre emphasis 

' to the right. If necessary give the child 
3 trials. ^ * , 


* 13 


Copies V, H, T Z' 


36-i|8 mos. 


Use same procedure as for 
"copies circle" above. 




9 

i 


Traces diamond 

« 


ii2 Ifnas* 
s 4 

1 




Fold the paper so that only the diamond is 
exposed. Then' say to* the child,^ "Now take , 
your pencil and draw a line right around 
here, but.don-'t go outside of the lines. 
Start right here and go around this way, ' " 
pointing in a counter-clockwi^se direction 
and adding the warfiing, "But be careful, 
don't go outside the lines." - ^ 


11 


Copies cross 

» >' V 


ii6 mos. 


Same procedure as "copies 
circle" at 36 mos. 

(Score the^ efforts lenient- 
ly. )^ If child i& obviously- 
trying to make a cross and 
has some idea of how to go 
about >it, score the results 
plus . 

\ 


^Procedure: Place the cardboard square (3 
Inches square of white cardboard) in front 
5f the child, one edge touching the piece of 
Dlank paper on which the child is to make 
lis copy. Give him' a pencil and instruct ' 
him thus: See how nicely you can make one 
just like this.* Make it right here. Give 
3 trials. ' • • 




• N 




-1,10 
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FINE MOTOR SKILi£ -Writing ' ■ > 



I 


ilBLIOG. 
SOURCE 


BEHAVIOR 


DEV. age'* 


^ CREDIT GIVEN IF ' 


, COMMPTS VeXAMITLE) ' . 


> 


^ 13 


Copies V, H 


mos» 


Same procedure as "copies 
circle at 36 mos." 

K 






9 

v 


Draws nian vd.th 

two parts* ' . 

• 

4 

) : 


U8 mos . 


\ ■ 

t 


When the spontaneous drawing is completed 
'^d the child has told what .he has drawn, 
■say, v"That»6^ very fine," then turn the paper 
oiv^er and Say, "Nqw draw a 'man." If the child 
says,. "I can draw a little girl" or some ob- 
j^ot -other than a man, say, ."Well, try to 
draw a man this time." If the child protest Sj 
say iA an -encouraging .tone, "Oh,- I am sul^e 
you can." IX necessary, add, "Just try." It 
is the very exceptional child who/does not 
comply. Adaptability in it^lf-^s signifi- 
cant.' Permit the phild full freedom to turn 
the paper, but if necessary steady the paper 
as he draws. When the child has' finished, 
ask him to name the variotis parts unless 
+ VioY»o 1 c nn TiDc; edible ambiffuitv. 




t 

9 • 


Adds. three parts 
to dncomplete 
man' 

* 


U8 mos. 


The child adds 3 P9irts to 
the incomplete man with no 
more than 1 suggestion from 
examiner. > 


NEVER preseni .this item before or immediate- 
ly after the drawing _of a man. It may be in- 
troduced conveniently after the imitatioji^ and- 
Copying of fortns. Place the incomplete draw- 
ing of % man on the table bh^ say, "What is 
this?" Allow the child ajgiple opportunity to 
resRond, but if he does not> tell him it -is 
a man and continue 'saying, "The person ijho^ 
made this man Sfcdn't draw^all of hinj, did-^e? 
You finish.' h^m." If the tjhild does not at- ^ 
tempt to add to' the drawing, after he.„Ka's ^ 
been appropriately urged, say, "'See, he has 
^only one ear.^^ Draw hi^ other ear." Make no^ 
additional suggestions, but urge th^ child 
to finish the man: as completely as possible, 
respectin^^^, course, the child's endurance. 



ERIC .131 ' \ ^ . 63 



T 



SOURCE 



13 



BEHAVIOR 



Draws simple 
house 



DEV. AGE 



ii8-60 mos. 



FINE MOTOR SKILLS -Writing 



CREDIT GIVEN IP^ 



The child draws simple house 
with door^ windows, roo'f and 
chimney. 



COIOffiNTS (EXAMPLE) 



10 



Priijts a few 
capitals 



it8-60 jPfios. 



The child prints a few capi- 
tals, large and irregular. ^ 
(Usually the initial capital 
of^his first name.) 



10 



Prints capital 
initials of ovm 
name 



UB-60 



mos . 



The child p^nts a few capi- 
tals, large and irregular, 
usually the initial capital 
of his first name. 



T 



Bolds paper with 
other hand in 
writing ■ 



U8-60 mos. 



Draws three 
bubbles correctly 



5U mos. 



The child draws' ^three bubbles 
correctly. , 



Place the picture of a boy blowing bubbles ' 
in front of the child with the remark, 
"What is the^boy doing? He is blowing 
bubbles, -±^t^ he?". Point to the bubble and 
if necessary draw around it to be sure that 
the jjhild knows what the bubble is ; Then say, 
"Now you draw one bubble undep-the chairj 
just one bubble under the chair." Follow 
this with, "Now make 2 bubbles above the 
boy^s head^ Then say, "Make 3 ^bubbles be- 
hind the^y — 3 bubbles behind hiipi." 
then, "Make U bubbles in front of him — U 
bubbles in fronfof him." If thefehild • - 
refuses because he does not understand where 



to place the bubbles, urge- hun to put tl^em" 



wliere he thiriks the^ should~g^ 



iriks thejr^ 



SOURCE 



FINE MOTOR SKILLS - WriiS.ng 



lEHAVIOR 



DEV. AGE 



CREDIT GIVEN IF 



COMMENTS (EXAMPLE) 



- 11 



Copies star 



li8-^60 mos. 



Same procedure asi^copies . 
circle" at 36 mos. ^ • 

llei:e again score the results 
leniently- 



Place a cardboard square witli^ star of 3^ ^ 
1-inch lines bi-secting each other at* 60 • 
(white ^ inches) in front of the child, one , 
edge touching, the piece of blank paper on ^ | 
which the child is to copy. Give him a . 
pencil and' instruct hiju thus: "See how . 
nicely you can make one just like this. Make:' 
it, right here," \Iive^3 trials- 



Copies square 



$6 mo< 



Same procedure as for "copies 
circle"; substitute cross* 



9, 10 



Copies cross 



mos. 

ft 



Same procedure as for "copies 
circle; substitute cro^ 



Copies a triangle 



60^72 mos 



Same procedure as for "copies 
circle"; substitute triangle 



Copies rectangle 
w^th diagonals 



60-66 mos 



Same procedrtre as for "copies 
circle"; substitute square* 



ERLC\ 



f « 


* 




0 

FINE MQTOR SKILLS - Writing 




BIBLIOG • 
SOURCE ' 


^ BEHAVIOR 


• DEV. AGE 


CREDIT GIVEN IF 


COMMENTS (EXAMPLE) 


■ 13 


Draws simple hous( 
with door, win-* 
dows, roof and 
chimney 


2 60-72 mo§^ 


Dra*s simple house with door, 
windows, roof , and chimney. 






9, 10 

» 

* 


Prints first name 


60-72 mos. 


Prints first name in large 
and irregular letters, getting 
larger toward the middle or 
end of the name. Frequently 
reverses letter, especially S. 


• * 

\ 


13 ' 


Writes^^ few let- 
lers spontaneous- 
iy ^ 


60-72 mos. 


The child writes a 'few letter- 
s spontaneously* . 


\ 


9, 10, 
13 


Draws recogiiiza^- 
ble man with head- 
trunk, legs, arras- 
and features " 


60-72 mos. 

* 


Same procedure as "Draws man 
with 2 parts" at 1|8 mos. 

CHild draws an unmistakable 
man. Mouth and nose are indica- 
ted as well as eyes, the man is 
drawn With a body, amis, legs^ 
and feet, and features. 


\ 


« 


10 


Fceqliently re- 
■verses letters, 
especially "S" 


60-72 mos. 


"Frequently reverses letters, 
especially S.!* 


" f 




i 3,' 9 

I. 

r 

! 

f 

1 - • 

? 


Adds seven parts 
to incon^lete 
man 

\' 


« 

60-72 mos. 


. Same procedure as "adds 3 
-parts to Ijicomplete man" 
-at i| 8^ mos. 

. 1 • 


e 






• ; 
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■ 66 


% * 





• 






^ SOCIAL SKILLS 






_ - 


* 


DJjDiilUCi . 

SOURCE 


BEHAVIOR 


DEV. AGE 


• CREDIT GIVEN IF 


COMhENTS--(EXA>IPLE) 








8 

» 


Smiles spontane- 
ously 


3 iiios. 


\Chilli* smiles ^ on his own at 
any "time during the test. If 
this cannot be seen, ask the 
parent, ,"Does your child smil 
without your toucliihg or 
talking to him?" , 


- t\ ^ • ; 

May pass by report. 
^ During >he' test see if the child smiles at 

tester or parent without anjr stimulation, 
= either by touch or sound. 


• 


t ( 

* 




9 


Laughs aloud ^ 


ii,'-mos. 






/ 






2 


Discriminates 
strangers 


5 mos. 


The* child ^hows any di's- 
criminative behavior to stran- 
gers, such as a questioning 
look,, staring,, frowning, with- 
drawal o"r crying. 


May- be observed incidentally.^ Note thei' 
child's reactions to you. or other str^gers " 
on his arrival or at^ any time during the 
examination period. ' 








0 


Plays peek-a-boo 


6 mos. 


Pass if .child' looks in 
direction wherte tester's face 
^appeared before. 


Make a small hole in the middle of the test 
form with a pencil or pen. When the child 
is looking at the tester, the tester Mdes 
his face with test form. - Tester then looks^ 
around the test form twice ancf says, "Peek-/- 
a-boo" twice. Look through the hole to see if 
the child looks at whe.r^- your face appeared 
twice before. 




i ■ ' 

1 


i 


O V 
o 


Reaches for 
familiar person 


12-21; mos. 

\ * 




"Asks to be taken" or shows desire for being ' 
picked up or held by mother, father, nutse. 
or other familiar persons, or .otherwise 
clea^rly indicatihg recognition. 








8 

* 


Imitates house- 
work 


6' 

ill ^mos. 


(May pass by report). The 
child copies any type of 
housework. 


Ask parent if child imitates household 
chores such "a^s .dusting, sweeping. 








6 

>• 


Plays with other 
children 


18 mos. 

< 


(Scored by examiner on ba^is 
Df information given by in-' 
^ormant.)y 

* 


■ 1 ; 

Plays independently in company of others 
approximately same age or soci.al station 
without creating antagonism. Activity is" ■ 
individual rather than cooperative;, but he 
"gets along" with other children. 




> 








68 


UO ' 
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SOClJiL SKILLS 



SOURCE ' 



13 



>13 



ERIC 



BEHAVIOR 



Independent move- 
ment about house 
causing little 
concern* 



Helps wi^h sim- 
ple household 
tasks. 



Demands personal 
attention 



DEV. AGE 



19 mos. 



19 mos. 



A 



Imitates simple 
actions ' 



Plays contented- 
ly alone if near 
adxolts 



Enjoys short 
walks 



12-2h mos. 



18-23 mo6. 



18-23 mos. 



18-23 ni'3s. 



CREDIT GIVEN IF * 



Child goes about house 
or yard with only occasional 
oversight as to whereabouts 
or actions and causes little 
concern in doing so. 



The child actually helps in 
the house in any way. 



The child indicates a desire 
to be "talked" to, or qther- 
wise to be engaged in rela- 
tion to some other person, . 
sudh as^ directing interest 
toward self or own activities, 
beyond mere handling or care 
f'ojr physical needs. 



The child briefly imitates 
simple actions, e. g. reading 
a book, kissing a doll, etc 



The child plays contentedly 
alone but likes to be near 
Mults.. 



^ COMMENTS (EXAMPLE) 



May pass by^report. Ask the parent if the 
child helpslji the house by doing simple 
things like putting away toys or getting some 
thing' for a parent wheri asked. 



18 mos: Runs ahead ,of advLLt5 interested in 
all byways. 

21 mos: - Less exploring; often wants to hold 
adxats^ hand or helps push carriage. 

2ifmos: May refuse to hold ad\at»s handj 
lingers over activities 'along the way; picks 
up Tbicks and stones 

■■ '■ • 142 



141 




SOURCE 



. 9 



13 



143 



BEHAVIOR 




Parallel play pre 
doininates 



Initiates own 
play* activities 



Plays simple* 
group games as. 
Ring Around the 
Rosy* 



SOCIAL SKILLS 



DEV. AGE 



2k mos. 



2ii-29 mog*. 



CREDIT GIVEN IF 



30-35 mos. 



Domestic make- 
believe play 



30 



mos. 



The' child occupies self at 
play or, similar activities on 
own initiative or at simple 
suggestion. May do so with 
others but requires no look- 
ing after. 



The child erfgages in ^pro- 
longed domestic make-believe 
play (putting dolls to bed, 
driving cars, eic.) but with 
frequent reference to adult. 



COMMENTS (EXAMPLE) 



Plays beside another child, often -engagiag in 
same activity, but quite separately. 



Interest shown in actiLvities such as water- 
playj 'soap bubbles, "painting" with water, 
sailing boats, and extensive hand-washing. 



Increasing interest in playing with other 
children rather than playing alone. May 
play in groups of 2, or 3> but these are *' 
constantly shifting in make-up and activity. 



70 



BI6LI0G. " 
SOURCE ^ . 


BEHAVIOR 


DEV. AGE 


CREDIT GIVEN IF 


*> 

COimNTS (EXA^IPLE) 


13 ' 


Observes other 
children at pXay 
•and joins in for 
a few minute^s- 






Social Behavior and Play: ; 
3 years: Joins in play with other children, 
2^ years: Watches other children at play 
interestedly and occasionally joins in for a j 
few'minutes, but little notion of sharing / 
playthines or aduli-'s- attention, / 


13 


Listens attent- 
ively to stories . 


36-1^8 mos. 




Hearing and Speech:^ ^ - 
3 -years: Listens eagerly *to stories and de- 
mands favorites over & over again 
U years: Listens to and tells long stories, 
sometimes confusing fact & fantasy 


13 


Asks for favorite 
stories 


|36-U8 mos. 




3 years; See previous item. 


13 

• 


Enjoys floor play 
with blocksji 
boxes ^ toy trains 
alone or with 
others 


36-U8 mos- 


• > 

• 


Social behavior and play: 3 years: Enjoys 
floor play with bricks, bqxes, toy trains, 
and cars. Joins in play with other children. 
0 


9 
13 


Understands tak- 
ing turns 


36-*l4.8 mos- 




* 

c 


13 


Makes effort to 
keep surroundings 

tidy ; 


JO— uo mos. 






. 13 


Shows affection ^ 
for younger sib- 
lings 


36-U8 mos- 




Social Behavior and Play • 
3 years: Shows affection for yo\inger sib- 
lings; h years: Shows concern for yo\inger 
siblings and sympathetic for playmates in ' 
distress . - 


6 


Performs for 
others 


hh mos- 




Does little stunts imaginatively or for en- 
tertainment of others,* such as reciting, 
singing, dancing, in manner sufficiently 
creditable to be more than merely "Cute" 


" ' 10 

* 


Carries a tray 


36-U8 mos- 


■y^ ^ 


Norma for hand skills: B/ 3rd -year, child 
can take care of many of .his bodily needs, 
such as undressing himself, feeding himself, 
going to the toilet, and gashing himself; he 
can dry ^dishes, dust, carry a tray, string h 
beads in 2 minutes, build a bridge of 3 block- 
s in imitation, copy a 0 in ii±Ltation and 
cover a picture with paint. 

: 146 



ERIC 



145 
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-SOPIAL SKILLS 



SOURCE 


^HAVIOR 


DEV. AGE 


CREDIT GIVEN IF 


' ^ ' COMMENTS (EXAMPLE) 


13 


Helps with adult 
activities in 
house and garden. 


mos. 




Social Behayiy and Pla^r ^ years: Likes ^ 
-to- help with adult's activities in house ahd 
garden 


13 


Understands shar- 
ing 


36-U8 mos. 




Social Behavior and Play 3 years: Understand- 
s sharing playthings, sweets, etc. 


10 
13 


Helps at little 
household tasks 
(dusting, drying 
dishes) 

« 


36 -U8 mos» 


S— : 


Social Behavior and Play: {h years) Follows 
, adult around house. and copies domestic t 
^activities in simultaneous play. 


9 


Associative group 
pla^ takes place 
of parallel play 


U2 mos. 




Several children engage* in same activity with 
fre'quent cross-r^erence and comment. 


9 


Helps put things 
away 


U8 mos. 


N 


i|8 mos: puts toys away by himself 5 36 mos: 
puts toys away with some supervision 


13 


Imaginative pre- 
tend ..play. 


36-148 mos* 
>* 




Social Behavior and Play 3 years: Vividly 
realized make-believe play including in- 
vented people & objects 5 h yeai/s: Strongly 
dramatic T^ay and dressing up favored ^ 


9 

13 


Plays coopera- 
tively with 
other children 


.U8 mos. 




Social Belfevior and Play k years: Needs 
other children ' to play 'with and -^s. alternate- 
ly cooperative with them as with adul-fc>s 


9 


Go^s on errands 
outside home 


ii&,mos. 




V/ants to go pn short errands outside the 
houtse. Can manage if they are on same side 
of street. 


13 


Enjoys dressing 
up in adult 
clothes 


iiiy-60 mos.^ 


** . » , 


Social Behavior and Play k years: strongly 
dramatic ^play and dressing up favored. 




Plays competitive 
exercise games 


U8-60 mos. 




Engages in^ competitive active play in small 
groups of 3 or; ii of like age, e.g., tag, ^ 
hide-and-seek, hopscotch, jumping rope, 
marble:^, tops, ^ statues 


13 


Inclined to ver- 
'bal impertinence 
when frustrated 

, 1 


mos; 


• 


Sopial Behavior and Play 

ii years<: Inclined to Verbal impertinence 

when wishes crossed ' ; 

♦ 

✓ ^^^^^ ^ 

5 1_4-C ^ 



72 



SOURCE 
13 



Shows concern and 
sympathy 



DEV- AGE 
U8-60 mos. 



SOCIAL SKILLS 

CREDIT GIVEN IF 



COMMENTS (EXAMPLE) 

Social Behavior and Play: U years:- Shows 
concern for yoiinger siblings & sympathy for 
playmates in distress; 5' years: Protective 
toward younger children & pets- Comforts 
playmates in distress « 



13 



Becomes aggres- 
sive with play- 
mates 



mos. 



Boss^o & criti- 
-cizes 



mos* 



Social Behavior and Play \x years: Needs 
other children to play. with and is alternate- 
ly cooperative anjd aggressive with- them as 
adul'ts • 



Bosses and criticizes others. U8-5U mos. 
Other children "he talks funny", etc. 



Calls attention 
to own performance 



TIT 



mos . 



"See what^ did"^ etc. Tendency toward self- 
praise • "I'm smart", "I have good id^as,- 
haven't I?" • : ^ 



Shows off dramat' 
ic ally 



$U mo£ 



•Shows off dramatically: is often silly in 
his play ajgd may do things wrong purposely. 



13 



Comfor-^play- 
mates in, distress 



60-72 mos 



Performs simple 
errands 



60-72 



mos. 



Can go to kindergarten by himself. Can 
safely cross streets, if not/too hazarclous, 
and can even help a yoi&ger child' to cross 
the streetj? ^ ' 



13 



Understands need 
for rules & fair 
play 



Respects property 



60-66 mos' 



Social Behavior and Play 

5 years: Cooperative with companions & 

unde r s tands need for rules and fair play 



^ocial Behavior and Tlay: 
games very complicated 



13 



13 



Plays complicated 
floor games 



60-7U mos. 



Chooses own 
friends 



60-7U 



mos. 



Plays simple tab 
le games 



6p-7U inos. 



5 years: Eloor 



Plays table games with others requiring tak- 
ing turns, observing rules, appreciating 
goals, and does so without undue c^ssension 
(such as tiddlewinks. Old Maid^ Parchesi, 
dominoes, checkers) 



ERLC 



Goes to school 
unattended 



60-7U mos. 



149 



Leaves for school or other familiar place 
'outside of immediate neighborhood "on his . 
own"; may go with friends, but no one is in 
direct^charge of him. Comes to school by -self 
or vdth other children if school is within 
easy walking distance. Adjust to leaving JjO 
adult at home. 



^'0 



SOCIAL SKILLS 



SOURC^ . 


BEHAVIOR 


DEV. AGE 


, 4 

CREDIT GIVEN IF 


COMMENTS (EXAMPLE) 




x^dilo .dllu DulXQS 

constructiveiy 


ou-fu nios • 








Exploits neigh- 
DornooQ 


oU-fu mos. 




Same as for "goes on errands" . Can safely 
cross streets, if ^ot too hazardous, and can 
even help a younger child to cross the streetJ 


-> 13 


Plelates clock 
"tiiTie "to daily 
schedule 


60-7h mos. 




^ Social Behavior and Play:'' 5 years Associ- 
ates meaning of clocktime in relation to 
daily programme. 


9 


Gets along well 
in s mall g r o up s 


oU-/^Z4. mos . 




Pl^^ in grcnips of 2 to-^5<_Fj:iend?hips are 
becoming stronger. 


g 


uwiixuxms -uo aQUXXf 
ideas 


An '71. m A ^ 

oU-fU mos. 




Can comply readily with requirements of- 
fairly formal situation 


t 






a. 

\ 










\ 




> 


> 

1 




- 1 

. i ;■' 

r 

j 


i 

' . 

* * 

^ m 

i 








i * 

i 

: ' f. 




> 

i; 
• 






: ^ 








. l ^. 



BIBLIOG. 
SOURCE ■ 


BEHAVIOR ' 


DEV. AGE 


- CREDIT GIVEN IF 


COMMENTS (EXAMPLE) 


3 ■ 


Picks \tp spoon' 


^ mos • 


Child makes definite effort 
to reach for and pick up 
spoon and succeeds, but if 
sppon is picked up by reflex 
closure of hand on chance 
contact, it is ndt credited. 


Material: aluminum teaspoon on standard 
size. Spoon "is placed directly in fronf of 
cKild (sitting position) within easy reach. 


2 


Lifts cup with 
handle 


6' mo s • 


Child lifts cup by ^handle, 
using 1 hand predominantly. 


• 

Cast a cube, rabbit, or other ^all j^oy on 
the table to attract child's attention to it; 
theri cover it quickly with an inverted cup, 
with handle toward the child'. Give him 
opportvinity to exploit the cup/ then repeat 
presentation up to 3 times.' 


8 

> 


Feeds self crac- 
ker 


6 mosi 


Parent says child can do. 
Score "N. 0." if^^for some 
reason child has not' been al- 
lowed to have a cracker or 
cookie . 


-May be passed by report. Ask parent if 
child feeds himself a cracker or a cookie. 

1 


13 


Holds, bites and 
chews biscuits 


i ' 

9 mos* 






9 

8 ' 


Drinks from cup 
when 'held (some 
spilling) 


11? mos* 

■ i! 


(The cup must not be the ' 
t^e that has a spout.) 


? |lay pass' by report. ^ 

^ Ask parent if child can hold a cup or glass , 

^ and drink frqnj^it without spilling mu'ch. 

J ! : — ■ 


9 


Finggr-feeds self 
for part of meal 


i — i ( 

12 mbs. 

'3 ■ 




reeo-s oS-lx wj-uh xjui^cao. 


9 


Fusses to be 
changed after 
B-M 


12 mois. 




i ! • ' ; 


9 


Usually dry after 
naT9 


12 mos. 


i 




10 ■ 

13 


Enjoys taking ofi 
hat, shOes, pants 


12 ffio.s. 




^ ^Cannot untie of unbutton; can take on aii 
^lotKes 




Holds spoon, 
bring to mouth, 
licks it 


Ill itlQs. 
^ i 


Child can use spoon or fork 
to get food to his mouth with- 
o\lt spilling 


May pass by report. Ask parent if child 
■ Uses spoon or fork to eat. If so, how much 
-|oes he spill? ^ 


. ^ 13, 9 


Indio^te^ we*^ ^ 
^ pants 


15 mOs* 

^ 4 




1 Indicates wpt pants or puaaies, usuaiiy oy 
1 pointing • / ' ^- 



ERIC 



153 



75 



15 



\ 



biBLIOCn 
SOURCE 



13 



2. 

9 



SELF-HELP SKILLS 



"1 



BEHAVIOR 



Has- bowel contro 



Uses s^rsbn^ spil 
ing liMle 



Drinks from cup 



Remembers where 
ob.lects belong 



Can unzip zipper 



.DEV* AGE 



1$ mos. 



16, mos. 



17 mos. 



18 -^3 mos 



18-23 mos 



CREDIT GIVEN IF 



Child can use spoon or £ovk ' 
to get food to 'mouth without 
spilling 



Child can do this. (Not 
cup with" spout) 



COMMENTS (EXAMPLE) 



Rarely has bowel movement acci den t 



May pass by report. 



May pass by report. Ask parent if child can 
hold a cup or glass and drink from itwith- 
out spilling much. 



Jndicates desire 
by gesturing & 
utterances 



Picks up toys & 
puts them awajv 



18-23 mos 



l8-23mos. 



communicates both by gestures & words but 
words are beginning to replace gestures 



Will- put away toy-s with some supervision. 



Lifts & holds' cup^ 
between hands 



18-23 mo^s-. 



Child can' hold cup well for 
drinking. 



Handles cup well; lifting, drinkin^g, and 
replacing;. 



Unwraps candy"* 



22 mos. - 



Giv^n- candy gr food enclosed in wra|)pingj 
removes wrapping without suggestion, or 
help before eating., , ' 



9 



Inhibits turning 
of spoon I 



2h 



mos . 



Child n^ses spoon with mod- 
erate shilling > ^ 



Inserts 
moderate 



spoon in*' mouth without turning; 
spilf ing . _ i 



Dry at night if 
taken up ? 
Masticates food 



2^ mos. ' 



'Dry at night if ^ .taken u'^. (all nigiit)^ 
Verbalizes toilet^ need fairly consistently. 



6 

T 



12-2U mos^ 



Chews solid or semi -solid 
foods before swallowing ) 



^ulls off socks 



12-2ii 



mos 



Removes socks^ stockings^ or 
shoes, unassisted if unfas- 
tened, as an act of undressing 
not merely as means of play 



Discriminat"es 
eflible ^ubtances 



I2V2U mos. 



Avoids . eatijig trash, -and 
readily dj.s criminates between 
ordinary substances suitable 
or unsuitable for eating- with- 
out neqes'sity or samplirlg them 
May bite hard objects b\;t does 
not require watching in^'thjs 
respect. 



Removes c6at or 
dress - \ 



2U-36 mo si 



Removes own coat, dress, or 
overcoat^ without assi's-^ance. 



when same is unfastened. 



1 Kr. 



SELF-HELP SKILLS 



! 

C 


50URCE 


BEHAVIOR 


.DEV. AGE 


CREDIT GIVEN IF 


COMMENTS (EXAMPLE) > 


\ 
c 




V-erbalizes toilert 
needs fairly con- 
sistently 


2U nios. 




By actions or speech expresses to someone 
desire to go to toilet and rarely has day- 
time "accident". May be assisted at toilet. 


■ 9 


Pulls on simple,, 
gament 


,2h mos. 




Socks, mttens, pulls up pants 


" 3 


Lifts & drinks 
from cup & repla- 
ces on table 


2U-29 mos. 


• 




3 


Spoon-feeds with- 
out spilling 


2U-29 mos. 






9 


Takes off shoes, 
hat, mittens 


2U-29 mos. 




Can remove'shoes if laces \intied. ' 

18 mos.: ' can- take off mittens, hat, socks 


9 


Pulls down pants 
at toilet 


2U-29 mos. 


^ 7 


Helps pull up or push down pants 
18 mos: can vinzip zippers 


9 
6 


Unzips zippers 
Eats* with fork 


) 2U-29^mos. 
28 mos. 

♦ ^ X 


Use fork without much spilling 
for eating solid food which 
tdoes not require cutting. 




9 


Helps put things 
^ away 


30-35. jo s* 


1 

Child will put toys away^ with 
some supervision. I ^ 




11 

-* 

\ 


Buttons one but- 
^ton 

t 

* 


31 mo si 

^ \ 
i 

j 'i 

1 ' - ;J 

1 * 

>\ 

i i • 

^ \ 

* j, 

• , j 


Present to^ children vin4e'r 
36 mos. of age. Score^d as • 
All or Nonp (if he succeeds 
in unbuttoning iC) 1 

■ ^ h 
3 

i 

i -. 
\ 

/ 


Use 2 3"'x 6" stips* 5/8" buttons on one 
strip :j a 7/8" holfe on other. Present first 
with button fastened." ^»Look V7hat we have 
here, a button; and see how it -comes \inbut~ 
toned. Then we can button ir again this way. 
We .just push the-; button, through, the ^de. and 
piai it like this, and; then it»s buttoned. 
Now let's see' if you can button the button 
like that." Unbutton strip and place 2 pieces 
of cloth in front of child, button on left, - ,^ 
buttonhole^ on right.' Give errcouragement, 
"you are doing fine." ] ' ; * 

\ •» 

. *\ 

• «- ,-- . 1 



SELF-HELP SKILLS 



BIBLI05. 
SOURCE 


BEHAVIOR * 


DEV. AGE 


CREDIT GIVEN IF 


• COMMENTS (EXAMPLE) ' 


8 " 
/ ■ * 


Dresses vd.th 
supervision' 


32 mos. ^ 


Child can put on & take off 
clothes, knov/s the front from 
the back, can button and needs 
rfo help except for tying shoe- 
s or putting buttons into ^ 
right holes. Parent may tell 
child what to do and not do. 
Fail if child cannot button. 


* * 

May pass by report. Ask parent if child can 
dress himself. If so, how much help is 
' needed? 


11 

• 


Buttons 2 buttons 


33 mos. 




Show it to child buttonfd. Then unbutton & 
pxace in iront- oi cniXd. bay, "i^et me see 
how quickly you can button the'fee.^" 


6 


Puts on coat or 
dress unassisted 


» 

3ii mos. 




Put on bwn eoat, ^dress, or overcoat without 
he'lp, but need not buttoh. i 


6 


Gets drink unas- 
' sisted • ' 

-is 


2ii-36 juos. 

{ 




Wtj^n desiring drink, is able 5 to obtain* one 
under ordinary circumstances, in fajniliar 
su^rroundings without help, obtaining bup or 
glWss if acc^^ible, turning tap 6n & ^ff^ 
without serious ihaz^rd or me'fesing^ 


■ ■■ 6 ^ : 

X 

_i 


Dries ,owri han^s 


-2ii-36' mos * 


r 


Dries c5wn hands acceptably without help.? 
rfands may be 'Washed for him.^ 


9 

i 


Unbuttons acces- 
sible buttons. 


';36-i|8 mos. 


/ " ' 

) : • : . 


36^ moss Is able to unbutton * all *front 
si^e buttons by pushing buttoris thb?ough 
bi^ttonholes. 


9, 10 J 

r 

i 
i 


'Feeds self with 
Little spilling 


36-ii8 mos. 


r 


j^mos: Rareiy needs assistance ^ to complete 
a meal.. Little spilling. ^ . ] 
UQ mos» iiiKes to seirve selii Oombines 
talking & eating well. Rarely gets up.^fr.om 


10 

— ■ \ 


Spreads butter on 
bre'ad with knife 


36-it8 mosv 


\ 


During 3rd year, he can spread butter or^ jam 
or^ bread with knif^. ^ ) 


9, 13 j 


Is usually d^ 
all riight 


3o-ii8 mos. 




Mav pass bv renort. 


i 






\ ^ ' , 


' ' ' ^ 1 r.n ■ 



SOURCE- 




6, 



BEHAVIOR 



Jnd^^sses self 



SELF-HELP SKILLS 



•ours well froi^ 
Ditcher. \ 



Washes hands & 
face unaided 



Buttons ,coat or 

dress \ 
Dresses vd.thout 

supervision 



36'-U8 mos. 



Snishes te|th 



Separates p?tsily 
from mother 



Dries face & 
hands 



DEV. AGE 



36 -U8 mos- 
364i8 mos. 



UQ mos* 

U2\mos v^.- 



CREDIT GIVEN IF 



COMMENTS (EXAMPLE) 



Poors with little spilling. 



Child can dress self complete- 
ly & correctly without- any help 
ie may have help only for ty- 
ing shoe laces, ' and for girls, 
buttoning or zipping backs of 
dresses. 



U2 mos. \ 



i2 mos. 



Gnild does not get. too upset 
if this'caimot be seen, ask ^ 
parent if child can be left ^ 
with sitter Without getting 
too^ upset. Pass if answer >i| 

es. 

Child dries face & hands 
without reminder. 




36 mos: Pours well from pitcher (Small 
pitcher) 



mos; Is able to undress & dress self with 
little assistance. Knows front and back. 

36 mos; Unbutt^ accessible button^j dpes 
not know front & back. Heeds-assistance with 
flhirt and sweaters. : 



tQ mos: Washes & dries hands and face un- 
aided 

*36 mos: Washes and dries hands 
36 mos: Puts shoes on but may be on wrong 
feet 

Puts on own coat, dress, or overcoat, and 

buttons same without hel] 

May pass by report. Ask parent if child can 
.dress self without any- help. 



By time he acquires all his biby teet^h, dur- 
ing .the middle 0f'3rd year, hejis able to k 
brush them successfully with little or no ' 
help. , • J ' 

May pass by report. See how child acts when 
asked -to stay with the teacher} while parer^t 
leaves the roomj or see if child will leav,e 
the room' with the tester without the parent. 
This' should not be done before^ the end of the 

^ iest in case the child gets upset'. 

Washes & dries hafids or face iwithout re- 
minder to dryj washing or drydJig may not be 



) 



BlfiLWG: 

SOURCE 



r— 

''BEHAVIOR' 



SELF-^HELP SKILLS 



Can carry break- 
able objects 



Cares for self at 
toilet 



DEV. AGE 



36-U8 mos 



ii5'^os . 



CREDIT GIVEN IF 



CarvTies breakable objects 
without dropping./. • 



COMMENTS (EXAMPLE) 



Goes to toilet; alone without help. Unfastens 
& fastens own clothing (may require help 
uuttoning back buttons) ancf performs other 
necessary operations. No daytime accidents* 



13 



Undresses self 
except for back 
buttons, laces, 
and ties 



ii8-60 mos 



Can undress & dress self 
buttons & ties 



except' for back 



Goes about n'eigh- 
borhood unattend- 
ed 



U8-60 



mos 



Goes about immediate neighborhood uj^super- 
vise'd. May be restricted as to' areas & 
"deadlines", and" knowledge of whereabouts or 
activities may be required, but is substant- 
ially "on his own" within the^e limits. 



Laces ^hoes 



mos 



36 mos: Intent on lacing shoes, but usually 
laces incorrectly ^ 
U8 mos: LACES WITH OUT TYING 
60 mos: 
72 mos: 



may be able to tie laces 
tie's shoe lac,es 



Distinguishes 
front & back 
clothing 



ii8-60 U 



OS 



I48 mos: and puts' them on correctly 



Dresses self ex- 
cept tying 



ii8-60 ^os. 



Dresses self except .for tying laces, ribbons 
or^ties. Does own ordinary buttoning. 
Clothing is laid out' or. designed. ' Receives 
help with muffler, rubbers, or overshoes' ir^ 
dressing for outdoors, and with specially 
difficult or close-fitting clothes, such as 
slip-over and all-over _gaiTuents"^. ^ ' ^ 



10 



Can cut with 
knife 



1^8-60 



mos 



During the year, he ma;^ have mastered the. 
complicated skill of using his knife to cut 
with. 



11 
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Buttons U buttons 



50 mds 



^ Child buttons h J^uttons. 



Show buttons in buttonholes and then un- 
fastens them & ^places the strips before chiL* 
o penalty for twisted strips of cloth pro- 
vided all buttons are buttoned in right' order 
(5/8" buttojfJl,. 7/8" buttonholes) on 2 (3" x 
strips af clothe 164 



80 A 



'SELF4ffiLP SKILLS 



SOIJRCE : 



) 6 



BEHAVIOR 



Washes 'face & 
hands unassisted 



DEV. AGE 



5U mos. 



CREDIT GIVE^i IF 
I 



CbMMENTS (EXAMPLE) 



Washes ovm face (except ears) acceptably 
and dries same without help. Washes ovm 
hands acceptably without help and dries 
same without filing towel \. 



10 



Can brush & comb 
hair unassisted 



60-72 mos. 



Can comb and brush hair- even 
without straight part. 



Kindergarten age. 
hairstyles 



Uses bathroom 
unassisted 



60-72 mos. 



60 mos*: takes complete charge of self 
including wiping j does not mention to adult 
he is > going to toilet. ^ 



10 



Puts toys ^way 
neatly in box 



'60-72 mos 



9 



Dresses* & un- ' 
dyess^s alone 



60-72, 



mos 



Dresses and undresses with care, 




Grosses street 
safely 



'60-72 mos 



If not^ too hazardous, and can help-younger 
child to crosjs. the street. ^ : 



fles shoe laces 



72 -mos. 



/fZ mos: . ties shoe laces 
60 mos: may be able to tie shoe laces. > 





SIBLMC: 

SOURCE. 



. 9 



BEHAVIOR 



Responds to so^and 
of rattle 



DEV. AGE 



1 mo. 



Responds to 
jsudden voices* 



Awareness x€ new 
situations 



1 mo. 



COGNI'BJjg^ SKILLS 



J: 



CREDIT GIVEN IF 



Child makes any definite 
response to sound, such as a 
blink, ^'frown, start of body, 
increased activity/'^ cessation 
of activity or crying. (At 
this age the respoxi^se to ^tim 

iili may be delayed several 

seconds.) - 



Child makes a definite re- 
sponse to speaking .voice. 



3 mos. 



If child startles, looks 
arouriH*^de-eyed^ or 'otherwise 
plainly shows awareness that 
he is- in a- strange place. 



COMMENTS (EXAlffLE), 



Shake the rattle, about 3^ rapid shakes, at 
a distance of about h inches from the child' 
ear: first one ear, then other. If neces- 
sary, repeat several time pausing a few 
seconds between tries. 



Stand behind and to -one side of the child, 
out of his, iJTimediate range of vision, and 
speak. If he does not respond, repeat at 
intervals, 2 or 3 times,, if necessary. Note 
any^ head turning, vocalization, cessation of 
activity, changing facial expression, or othei 
indications of attention. 



Notice the child's reactions when brought 
into the testing room, or when taken to • 
another part of the room or a new location. 
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COGNITIVE SKILLS 



SOURCE* 



' BEHAVIOR 



Reacts to sight 
of toy 



D]?V. ,AGE 



U mos* 



CREDIT GIVEN IF 



There is a definite increase 
in the activity of the child 
when the ring or the rattle 
is presented. This usually 
takes the form of increased 
kicking an(J waving df ams, 
often accompanied by facial 
movements , 



COMMENTS (EXAMPLE) 



As the child is lying on his back, the riiig 
is dangled .by ^^he string, about eight-inches 
before his eyes, in the line of his vision. 

If the child is uninteree4:ed in the ring, 
a rattle may be used and*ge^tly shaken to at- 
tract his attention. ■ f * 



Discriminates 
strangers 



5 mos. 



0 

ERLC 



the child shows any dis- 
criminative behavior to 
strangers, such as a quest- 
ioning look, staring, frown- 
ing, withdrawal or crying. 



Note the child ^s reactions to you or other 
strangers on his arrival or at /any time during 
the examination .period. 
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COGNITIVE SKILLS 



ERIC 



SOURCE 


BEHAVIOR 1 


DEV. AGE 


^ ' CREDIT GIVEN IF" 


; Z # ; 

.COMMENTS (EXAMPLE) , 


2 


Turns head ^ to 
look for droVp.ed 
spoon 


5 nios. 
> 


'Child ^turns his head after 
the spoon, or any other object 
which makes a noise ^ 
falls. 

*» 

• 


Hold a spoon ''^o that it protrudes over the 
edge of the table. by the child^s side, and 
when he is attending to it, suddenly let it - 
fall noisily to the floor. If. response is 

not .olPAf- T'PDPsfli" (Mn*ff3 ^inv "hiimTincr Qf*+£yr» 

other similarly disappearing objects.) 


■8 


Plays peek-^-boo 
• ' > 


' 6 'mos. 


' The "child lookg^ in direction 
where |,ester's face appeared 
before'. 

a 


Make a sinall hole in the middle of the test 
^form with a pencil or pen. When the child 
is looking at the tester, the tester hides 
his face with the test form. Tester then 
looks around 'the test form twice and says, 
"Peek-a-bbo." 'Look through the hole to see 
-Lx uiifc; L>iii.j.ci j.oox\.s cLu wnere your lace ap- 
peared twice before. 


2 


Uncovers tpy 

' f ^ 


8 mos. 


The child removes the tissue 
for the evident purpose of 
vie>/ing*or securing the toy. 


— ^ ■■■ — . i, 

Place^ a gm^l toy (rabbit, cube, car) on 
the table be'fore the child and cover it with 
a facial' tissue while he is watching. Ob- 

oc± V c wiic UAiwA lie iciiivjvco OIlc UXSoUc UU XXiiQ 

the toy. If necessary, Repeat the presenta- 
tion. 


2 

) 


Rings bell pur- 
posely - J 

♦ ; 

i 


8 mos^ 


Child holds the bell by the 
handle and purposively rings 
it, with evidence of listen- 
ing to the sound or of imita-^ 
tive shaking. 

^ \ 


Hold the hand bell in front of the child; 
ring it while he is looking at It and then 
set it down. (Ring gently if he is likely 
to be startled by the sound.) If he does not 

niok IID thp bp! 1 T»inc if Acrpin anr? hanr? "1 + 

to him. - ' 
* 


9 


Responds to name 


9 mos* 




36 weeks (Comprehension): Responds to'' 
. name J no-no. ^ 

i * 


-V- 


i •■ . ■ 




• 

\ 

% 


<» 



IIL 



172 



SOURCE 



•3 



BEHAVIOR 
.Plays pat-a-cake 



Waves bye-bye 




Respcaads to "no- 



no' 



DEV. AGE 
9 mos. 



9 mos. 



COGNITIVE' SKILLS ; 

CREDIT GIVEN IF 

The child plays pat-a-cake 
or waves bye-bye. Do not ^ 
touch child's hands or arms. 



The child has any such 
» trick" which he is willing 
to demonstrate (if in a fav- 
orable mood)*«when requested 
by word or gesture. 



10 mos- 



COMMENTS (EXAMPI£) 



Ask parent if the child plays such, games as 
r-.u-ar-c^e, so-big, or bye-bye without the 
pare^ moving th'e child's hands or ams. 

"Adjusts to gesture." Accepts any tricks 
that he wi^A perform on request by word or 
gesture from* the mother or other persons,, , 
such as "pat-a-cake," wave hand for "bye-bye; 
May be necessary to depend on mother's report 



The child inhibits the activ 
ity, even partially, at your 
command or the mother's. 



9^ 



When the child puts a crayon or other ob- 
ject in. his moutji, or ,on some other pretext, 
say firmly. No I No I If he does not respond, 
ask his mother what' she has taught in this 
respect,, and what words* -she uses-. She may 
be asked to give the inhibitory command. in 
an appropriate situation in her customary 



way. 



.0 



< y 


• 




r 




■ ^' . ) 
COGNITIVE SKILLS ^ 


' / ' : 




! 




BIBLIOG* 

SOURCE ^ 


BEHAVIOR* 


DEV. AGE 


^ CREDIT, GIVEN IF 


COMMENTS (EXAMPBE) 






2 


Looks at pictures 
in book ^ / 


10 mos. 


• 

The child regards one or more 
pictures with interest or 
recognition e^en if his in- 
terest is of' short duration. 
He must ^ive evidence of look 
i^g at a sp^eciri"c''picture 

, rather than looking, in gen- 
eral. 


Open 'the picture book before the child and 
say 'jLook" or -"See" in an interes^ted manner. 
If he does not look at specific pictures on 
any of the pages, 4:.ry to attract his attent- 
•-ion by pointing to a picture and saying, 
"See the ?" 


i 








Squeezes doll to 
make squeak f 


11 mos. 


The child either hits or 
squeezes the: doll. (Credit 
is given at 12 months if the 
child hit^ the doll in imita- 
tion*^ the examiner*) 

* • 


"Z^ — ^ . 1 * 

A light rubber jointless doll is placed 'face 
up on the table before the dhild. It is^hi't 
gentljr several 1;imes with tl^e open hand., Only 
cause gentle squeak so as not to frighten the 
child. If child makes no attempt to hit the 
doll after 2 or 3 trials, the doll is piciked 
up and squeezed several tim^s and handed to 
the child. ^ 


) \ 
> 


O i 

■ #1 

■ ■ 1 

H 


< 


.•2, 13 


Looks in oorrecl 
place for/ toys 
which roll out of 
sight / * 


12 mos.' ' 

c 


Child is abl^e to laSmove cov^r 
at least twice, j/ 

k 


As the chil^^&,j(ia*(rfiing^^.^ac .toy or ' 
^ other small object in blue/box end close 
the box with its solid lid.' ^ Open the box 
and remove the object/ then put it back in 
the box and replace the cover. Hand the 
closed box to the child and say, "Baby get 
'the ."'^ The' demonstration may tie re-, 
peated 2 or 3 times. To 'arouse interest, a^ 
, different object may be put into the *box 
each time. 


n 


♦ 

- ' 






V 

r. 

■ — 1 - 


41 

S 


I' - ' ; ■ 


* - 

i 
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< 


— — r4 ~ 


- • . IVb" 

fl"' " 





^€OGNITryE SKILLS 



SOURCE 



BEHAVIOR 



Fetches or carri- 
es^amiliar ob- 
jects 



Uses names of 
familiar objects 



Imitates putting 
objects in box 



/ 



13 




Understands and 
follows simple ^ 
commands 



DEV. AGE 



12-2li mos. 



12-2ii mosw 



13 mos. 



15 mos. 



.Credit given if 



< Child performs useful errands 
on request, such as taking or 
bringing named objects to or 
from nearby places, or carry- 
ing simple messages to or from 
ntearby persons. 



COMMENTS (EXAMPLE) 



Child uses -names of several 
familiar objects (nisit in- 
cluding persons) for particu 
lar purposes; not merely '*tell 
s" the* nknes of such objects 
when presented, but oalls for 
or refers to them by name, 
spontaneously. Names may- be 
substitutes for .or corrupt- 
ions o'f dictionary words, but 
should- be more than merely ' 
recognizable sounds. 



The child drops the remain- 
ing 6 (6/8) beads into»*the 
box. 




> 

V # 



Place 8 -square beads on the table ^Then . 
place beside the blue box closed with th| 
lid containing hole. Pick up bead arid h6ld 
it ovjsr before dropping it into the box. . . 
Say, See, they go in here. Pu t some in, put 
them all in. Hepeat. 



e( g. Shut the door. Give me ball. Get 
your shoes. 
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COGNITIVE SKILLS . 

1 



t 


SOURCE ■ 


BEHAVIOR 


1 ^ 

DEV. ^AGE 


"CREDIT GIVEN IE 


POMMENTS -(EXAMPLE) 


% J • * 

1 


8 / 


Points to 1 named 
body part 


17 mos. 


€hild correctly points to one 
part of his body. Ask parent 
if he can at other times. 


Show me your eye, 'nose, foot or any body 
part. 


1 

« 


2 

f 


Attains toy ^ with 
stick 


17 mos. 


Th& c]:iild makes' a purposeful* 
attempt- to attain t^e toy by 
mean^ of th'fe^ stick--even if he 
lacks muscular co-ordination , 
to secure toy. 


/Place^ rubber rabbit on table in 'front of 
child--just out of reach. PXace the stick 
so that it touches the toy and points tov;ard 
the child.,' 'Then say, See hoajl made- the 
bunny come? and pull the tov toward thp y 

iQhild by means of stickr-Come, bunny. Then, 
^replace rabbit and stick — say, (Name), make 

''>the bunny come. 




— • 

> 






* 


^Demonst. of expected motions. 






Labels one t)bject 
• 


^18 mos**. 


(Disregard poor articulartion) 
1 correct response. Accep£ 
what child customarily c^lls* 
object. . * ^ 


3Show ball—What is this? Bounce ball—Do you 
want it? What is it? Hold it temotinerlv 
Jriear him and if he reaches for'. it, ask ^ / 
■^at do you want? Whether or*not he resnondL 


• 


V 

♦ 






♦ 


^ with a naine, let him play with the ball \ 
^briefly. ; Then present other objects in V 
turn/ asking What is this? —Ball, watch, \ 
pencil,^ scissors, cup— repeat. • * ^^ 




2 . 


Follows one -step 


T ft rriAo 

0 


uniJLu io±±ows ^ 01 ^ separate 
directions.. ^ 


Place sma'^l chair in front of the ohild and 
aeat the, jointed doll beside^ it. (a) Say,- , 
Put the doll in the chair; Dolly (baby) wan tg 






> » 


- 




to sit in the*chair. If child attempts but 
. can' t* because of muscular control, give 
credit for^-ah attempt, (b) Hand toy cup and 
say, 'Dolly wants a drink, Give dolly a drink. 
\Credit if child tips cup near .upper body, 
face — anywhere between fo retread axxd shouldep- 
s., (c) Hand child tissue.'- Sav. Here is a 
handkerchief, wipe the' dolly's nose. Credit 


• <* 








* % 
\ 


'if v/ipes in vicinity. 


• 

ERIC 


• 

• 


[\ - 

) 


r 


\ 

" J 


i' • ^ 

: _ ■ . V , 

\ 




^ 






■ 1 



COGNITIVE SKILLS 



SOURCE 



BEHAVIOR 



DEV. AGE 



CREDIT GIVEN lA 



^ COMMITS (EXAMPLE) 



U3 Points to three 
body parts (hair, 
eyes, .nose) 



13 



18 inos. 



Child show.s his own or .doll's 
hair, eyes, nose. 



Identifies pic- 
tures in book 
("Find baH^}) 



18 mos. 



13 



Tries to sirig 



18-^3 mos, 

9 



PointsjV> parts 
of dollsOH ^|e- 
quest ^ ^ . 



22. mos. 

- 4 



the child is able to point 
- uut 5 parts. Credit is 
given for 1 part [at I8 months 
and'^-hree 'at 20 months. 



Jointed doll is shown ^jO child with words 
Show me the dolly' s iiair . ' No immediate 
re sponse^ Where is the dolly's hair? Put 
your finger' on her hair. He-^hen is asked 
td point, ou-t--mouth, ears/ Jjands,^* eyes,' feet, 
nose. ^ \ 



^ 

Folio wsr thr^ee di- 
^rections >wi^h - 
ball- 

3- 



' 9 



21^iinos. 




^ Throwing at correct 'objective 
is acceptable. Seating self 
on chair holding the ball is <^ 
not acceptable. To pass, m\ist 
cariy.'Out 3 instructions. 



Place child's chair against wall not! too 
near examining table or ijiother. Hand child 
ball, saying "Take the ball to mothei^." "Put 
the ball on the chair^ " "bring it toijne"^ 
and "put it on the^ table . " Emphasize under- 
lined words. 



ERIC 



Discriminates 2.- 
oup, plate, J box 



22 mos. 



Child correctly ^"electg 2 of 1 
3 objects, even if he does not 
relinquish them. 



Place on table before the child, in order 
from your left to right, a tup, the blue box, 
and 'the plate, with the cup to the child's 
right. While holding your hand out inviting- 
ly, (but not toward any of the objects), , say. 
Give me the cup. Please give jne the cup . Re- 



ward a response witiv Jfeank you, accept the 
cup, and then say Now-, we'll put it back. Now 
give .me the plate (pause) The plate . Repeat 
for, the box. You may repeat a reque^st. Re- 
cord correct responses* ' ^ 
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COGNITIVE SKILLS 



ERIC 

Mffliffllfflffflfl^ilH 



SOURCE 


BEHAVIOR 


DEV. AGE . 


CREDIT GBVEN IF 


ri — ^ 1 

COMMENTS (EXAMPI^)^' 


9 


Names familiar 
picture cards 


2U mos. 

* 

4 


Child names 3 or identifies 5 
or more by naming or pointing 
Any appropriate word is scor- 
ed, such as name of pet dog. 

ma- 


Ask question, "What is this?" or- say, "Show 
me the " or "Put your finder on ." 

• Two cards card A is dog, shoe"', cup, house. 

Card B is clock, basket, book, leaf, flag, 

star. V * 


6 


Recognizes his 
ovm name 


2u most 








Comprehends Van- 
other" 


2u mos. 






5 ■ 

t 


Matches fsimiliar 
objects 


- 2ii mos. 


*Child successfully compares 
familiar objects as to. color, 
form, size (but i^X)babiy not 

use). Enjoys doing so in play 

or self -activity.' Xlroups 

sdjnilar objects. 


r ' 


% 

3 ' 


Resppnds' correct- 
Tty to 2 or 3 • ' 
requests: 

(1) "Give me--," 

(2) "Put —in the 

,\ (3) "Put 

the on the 

• * 

> 

r ' ' 


2U mofe. • ' 

•> 


Child* responds to 2/3 request 
s correctly. 

I. 

> 


Give me the kitty. 
- Put the spoon *in the cup. 
Put the thimble on the blo.ck. 

i 


* 






1 

\ 





:2£h 









COGNITIVE SKILLS 


— '■ '- 13 


1 

>* 


.1 


50URCE 


* BEHAVIOR 


DEV. AGE 


credit" given if 


COMMENTS (EXAMPLE) 






13 


a"oins in' nursery, 
rhymes "and songs 


mos. 






« 




13 


Shows and imi-' 
tates names fo^ 
hairi hands, feet, 
nose, eyes; mouthy 
shoes f 


2U-'29 inos. 


- 


Shows and repeats hair, hand, feet, nose, 
eyes, mouth, shoe. , 


Q 




9' 


Sings phrases ^of 
songs 


2U-29 mos. 


V 


Generally not on pitch. 


1 

t 




lii 


Answers correctly 
"What do you h^r 

with?" .} 

> 


2p mos. 


Child either points to or^ 
says ears. 


*- 






9 


Associates us^ 
vith objects ^ 

X 


t 

* 30 mos. 


• 

Child names 3^ answer's at 
least one. "What do you do 
with it?" (Liberal scoring.) 


Show, in order, pen,~^key, shoe, pencil, 
knife and ball. As -each is shown,/ask, 
•''what's this?" In^each case" ask, "and what 
do we do with it?"- 


* 


< 




Enjoys simple 
stories read fron 
picture book 


30-35. most 








• 

n 


9 . 

% 

t 


Gives use of ojb- 
ject 

■% 

/ 
• 


^ 30-35 ni^s* 


Gives at least 1 use/oFl^ ob- 
ject. 

IP 

% 

* 


Show in' order, penny, key, shoe, pencil, 
Imife and ball. As each is shown, ask, 
"What^s this?" Whet^ei* or not the object is 

named correctly, ask in each case, "and 
'what do we do with it?" Note 'if answered 

bv lan^age or gesture. . * 


> 


ERIC 


185 




91 
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COGNITIVE SKILLS 



SOURCE 


BEHAVIOR 


DEV. AGE 


CREDIT "GIVEN IF 


* COMMENTS (EXAMPLE) 


13 


Recognizes him- 
self when shown 
photographs 


3C)-35 mos. 




Recognizes himself in photographs when 
once' shown. 


y 


Repeats 2' digits 


30-35 mos. 


One of 3 trials is correct. 


\ 

Not sufficiently significant below lige 'S^. 


9 

- i 


'Listens to musi- 
cal instruments, 
including' record 
pXayer 


30-35 mos. 


Child experiments with musi- 
cdl instruments. 




9 

> 

^ 


Participates in 
storytelling 
(with words* or ^ 
phrase |) 


'30-3'5 mos. 


r ^, 


36 months ' . ' "< 
Longer span of interest in listening to . \ 
stories. Contifiued enjoyment of familiar, 
with more details and lesdyrepetition. 
Insists on stories being ietoid angl reread 
word-for-word without changes,. 


9 


'Labels mud and 
clay products as 

'^cake" and ^>pie," 
etc. 


30-35 mos» 




Beginning of form: making fl^t round "cakes' 
and balls.. 


3 


Waines 6 of 6 com- 
mpn objects*: flag 
chair, -car/ box, 
key, fork 


30-35 mos. 


• 

♦ 

* 


Wftat is this: IVhat do you call it? 

• 




Can point to 
teeth and chin on 
request 


3li mos.. 


Child indicates both. 

\ ' 1 


(a) Show me your teeth. 

(b) Point to your chin. 



13 



f Ih 



I 9, n 

I 



% 3 



Matches two or 
three primary 
colors 



Names all colors 



Can point to y 
tongue, neck, 
am, knee,, thumb 



Tells action in(. 
pictures 



Can name ten 'pic- 
tures of l8 com- 
mon objects 



lERlC 



36-118 mos 



36-U8t mos" 



mos» 



36-h8 mos 



c 



Child tell6 sex if asked, or 
indicates a clear yes-no 
awareness;.^ 



Child matches at least two 
primary^ colors. 



4r 



Child poiilks to all items « 



7 correct at 36 months 
9 tt y UO " 

13 " U8 " 



Sight of familiar object in 
a picture provokes recog- 
nition and calls up 'the ap- 
propriate name^ Response.s 
in^tems of use or descrip- 
tion are minus- 



Identifies self^as boy or girl apd reinforces 
s by indications of behavior role differences 
Relates and acts accordingly- 



Matches 2 or 3 primary cQlors_(usually red 
and yellow correct, but may confuse bi^ue 
and green) • 



Jglls_names _of .^rl^mary colors (red, green^ 
yellow, blue-)' when desigrrattng ov as design 
nated. Note that selecting, matching, ^or 
identifying colors when nameil' ar'e performed 
at earlier ^ges- 



Show me your thumb/ Show me your tongue, 
Where is your knee? Where is your arm? 
Where is your neck? 



What runs'? What cries?, etc* 



Airplane, telephone, hat,'bair, tree, key, 
horse, knife,* coat, ship, umbrella, foot, 
flagj ca^ie, arm, pocket knife, pitcher, leaf 



_Z_1 
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COGNITIVE SKILLS ' ^ 








IjIBLIOG. 
SOURCE 


BEHAVIOR 


DEV. AGE 


CREDIT GIVEN IF 


* COMMENTS (EXAMPLE) 








3 


Can name one pic- 
tured animal from 
memory 


36-ii8 mos. 


ii cards with animal pictures. 
Show cards and ask What is 
this? Yes, it's a cow (telL 


Plac^ the automo-bile, do^, and shoe in a 
row before the chil^ in the order indicated 
from his left to his right. Call his attent- 
ion to each object, asking him to name it. 












if not) . Now we are going to 












find It. Where is it? Big 


Accept whatever he says — name it for him. 












card with many pict. — Show 


Now shut your eyes tight so you can't^see 


- 










me — put your finger on it. 


tnem# bcreen the test objects from his sight 
and cover the dog with a small box" cover. 
Open your eyes — which one did, I hide? 


























« 




t 


11 

/ 


Can count two 
blocks 


36-ii8 mos. 


• 


Use blocks (l"cube) — sheet of white paper. ' 
Give me 2 blocks— Put them here. 

I 


• 






. 11 


Puts together 
seven-piece puz- 
zle 


36-U8 mos. 


> 


. I ..... 




# 


13 


Shows appreci- 
ation of past 
and present 


iiO mos. 




3 years: (Hearing Scid Speech)*: Stil^ talks 

to se3.f in lon'g monologues mostly con^med 

with the immediate present, including mkke^ 

believe activities. , 
* 




• 

ft 

* 


~ ♦ 






■ ■ t 

• 


5 years: ('Social Behavior and Play): 
Appreciates meaning of clock time in relation 
to daily program. 


\ 




9, lii 

♦ 


Comprehend three 
prepositions .(on 
top of, under, 
inside) 


U2 mos. 


* • 


- P\Vt the pencil on top of the book. 
Now put the pencil' under the book. 
Put the paper inside the book. 


0 




•» 


) 


, 1. . 


. ^ ^ % 




9 






( 




- - - ■ - 


^ r- 





COGNITIVE SKILLS 





BIBLIOG". 
SOURCE 


BEHAVIOR ; ' 


DEV. AGE 


QREDIT GIVEN IF 


' /i COMMENTS (EXAMPLE) 




3 


Can find pictures 
of 1 animals that, 
are alike (lotto) 


U2 mos. 




• - • ■ V 




• 


3, 9 


Can give sensible 
answer/ to "Why do 
.we have ^toves?"* 
ei^c. (function) 


-U2 mos. 

^ — 


Child gives appropriate;, func- 
tion. (If child, says, "we 
lj.ke them, " or similar re- 
sponse^ encourage child /to 
tell you^more.) See same item 
at Language 36-l[8 mps'.- 


. Can ask about additional it^ms: Stove, 
umbrella, house, cow, books, ^ . -* 

^ ^ • 






Can tell how many 






How many apples am I drawing now? While 
child is watching, slowly draw 5 circles 
about h> inch in diameter.' Don't tell the 
child %o count them, oust say:/ ^"How many?") 




• 


circles when 
shown two circles 

> * 

* 


hS mos. 








Compares texture 
1 • ^ 


U8 mo^: 


t ■ . ' ■ 


Making discriminating gross comparisons for 

'se^ee of touph a§ rough or smQoth--(-er) and 

for verbalizing th^ distinction. 

• 


• 




Cfen respond cor- 
rectly to "A hat 


h9 mosV 




A hat eoes on your head. Shoes go on^Q^ 
(fee-t,- foot). ' (Not- legs or toes.) 


> 


* • 


goes on your 
head." : Shoes go 
, on Wour — 










3 

• 


Names lii of 1& 
pictures of coni- 
mon objects ^ . 


U8-60 mos« 


7 


.Can use Peabody Kit pictures^ Btandford 
Binet small 2 x U pictures, etc. 






"Reads" pictures 


U8i^mos. 


Tells story .from pictures or 
tells what i 5 happening. ^ 




*- * 


• 


V * 

* * 






■ > • . - • 






• 




V 

^ * 




0 













ERIC— 



SOURCE 



CqaNITlVE SKILLS 



BEHAVIOR 



DEV. AGE 



CREDIT, GIVEN IF 



11 



Cain assemble 7- 
piece puzzle in 
150 seconds 



51 mos. 



Can name materi- 
als objects are 
made of 



mo^. 



"ICnows day, ti^ht 



mos. 




Aa^ compare thred 
pictures (which j 
one is prettie:i:) 



$h mos 



Can tei;^ pictori- 
al likenesses arid 
differences 



1' 



ERIC. 195 . 



If 



COMMENTS- '(EXAMPLE) ' 



What is a house made of ? Repeat. 



(;) Wp6d,v boards, bricks, cement, stucCo, 
/ ^Mngles, tile, ston6, lumber, blocks, 
•rocks , ^ 



go in tree- 



K-) '^alis, sticks, nails/ to 
houses 

Additional- items : windows, books, 

Reoognflzes tiine of day or night and relates 
.ordinary e3q)eriences (getting up,, meals, 
, functiqns, --bedtiin,e) thereto (with due regard 
•for seasonal, cultural .and other variati^s. : 

Three cards w^th pairs' of pictures for com- 
parisGn. Show eacl^ card in turn and ask • 
which one is prettier? - . 

6^cards with picture^. Present- card (a) and 
wSito ^ these crosses that are just -alike? 
I^e's one that Is, not like the others. Put 

^iTv, !r °" -^"^ that is not the s^mp 
a^'the ot nere. , : — =^ 

* '3 ■ ' ' • ♦ 

I' ^ ' ' ' ' 

s%4. ' - » • 
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■ ^ . ■ COGNITIVE SKILLS 



B1bT,MG. 

SOURCE • 


> . BEIj^VIOR 


DEV-. AGE 


\ CREDIT GIVEN IF 

\ ^ • 


GOMMMTS (EXAMPLE) ' 


^ ' .. 

■ ; 

: '/ 


Can follow three 
coimnands in sep-- 
arate proper 
order 


5ii mos. 

* 


* 


Kerens a pencil. I want you to put it on 
the chair^ then I want you to shut (open) 
the doorj and then bring me the l?ox which 
you see over there. *Do you understand? First . 
you put the pencil on the chair, then you shui 
(open) %he door, and, then bring me the box. 


" 9, / 


Counts four ob- 
jects and answers 
how many 


i 

$h mos. 


Correct one of 2 trials. 


- / . 

Place h pennie^ 2 inches apai^.dp a table. 
Say "couni them and tell me how many Ihere 
are." Show how-to count with pointing. Give 
2 trials. 
> 


9 

/ 

r 


Selects heavier 
weight invariably 


mos. 

• 


No more than 1 error^in the 
the 5 block test. An error 
constitutes the selection of a 
lighter block "w^ien there re- 
mains a heavier one not chosen 

1 


Dump five blocks on table and say, "These 
block^B all look alike, 'don *t tjiey? Bat they 
are not. Each one is heavier *br lighter than 
another. Now I want you to^^tiy them alT and . 
find the very heaviest and put it here, the 
►next heaviest here,, and the next heaviest 
here, ,and the lightest hei*ei"- Mix bldcks and 
do again. ^ / 


9 


When shgwn* 3 cir- 
cles counts 3 


I48-6O mos. 


One of 2 trials with pointing 


Two trials. 


■ 3; lit 

/ 


'Can make opposite 
^analogies 

1r 


ii8-60 mos. 


1 

* 


- — — y- 

Say a) Brother' is a boy, sister is a . . . 
^b) In daytime it is light; at night it 
is • • 

d) The snail' is slowj th§/r^bBifr is...... 

e) The sun- shines during the day; the 
moon at . . ^ 

^ ' . . 

\ \ • 
\ 



SOURCE 



BEHAVIOR 



10, 111 I Matches ai^d names 
h primaiy colors 



Can obey command 
using h preposi- 
tions, ball and 
chair^ 



13 I Appreciates' pai%t, 
present and 
futiire 



13 
5 



ERIC 



Can define 6 
.words 



Matches 10 or 12 
colors 



COGNITIVE SKILLS 



DEV. AGE 



ii8-60 mos. 



i|8-60 



raos, 



hQ-60 raos. 



CREDIT GIVEN -IF 



h correct^ responses to pass 
at k8 raos. 



H8-60 



mos 



60-72 



raos 



Gives home ad- 
dress 



60-72 



Pass if defines words in . 
teims of U) «se, (2) shape, 
(3) what it is made of, (k) . 

gen. categ., i.e., banana/ 

fruit. . . 



Child t611s where "he lives 
by street a^id 'number. 



COMMENTS (EXAMPLE) 



Cubes or ball to be placed on, undel-, in 
back of, in front -of- and beside the chair.. 



^ years: ^Social Behavior Sk Play) Appre- 
c54-ates meaning of clock time jln relatioh 
to daily programme. ' • / . ; ^' 



Make sure the child is' listening to the test 
er and then say, I am-'goin^to say a* word 
and I want you to tell me it is. Ask 
words one at a time . 'Wfiat i,s a ball, lake, 
desk, house, banana, curtain, ceiling, * 
hedge, 'pavement? - 



TeHs T^ere he lives by street and number. 
Need not know citjr, - or part of city. May 
substitute well-known place (apartment, etc) 
for home. .Rural or isolated addresses may be 
more general but should provide " equivalent 
of mailing information (e.g. area: road: 
box/route nunibqy). . . • 




^199 



. i 







• 




COGNITIVE SKILLS 








B16LM5. 

SOURCE 


BEHAVIOR 


DEV. AGE 


CREDIT GIVEN IF 


COMMENTS (EXAMPLE) ^ 




# 


9 


Knows source of 
•15 of 20 actions 
<"What bounces?") 


feO-72 mos*. 


Correct Responses 

15 co:a*ect 
Object: ^Toiife cuts", 
Person: , I cut 
Direct t)bject: Paper cuts 


Secure child's attention 'and say '^what runs? 
Tell me something that runs." If no response 
or inappropriate one is given, give Sample - 
answer. If needed*use a second example ^ 
^(what cries?) then proceed with. Vhat 
scratches^ sleeps, flies, bites, swims^ bums 












• Unusual' associations as - • 
^ "Sally" .(boat nanle) and 


cutg, blows, sh^ts, melts; sails, boils. 












floats, growls, stings, gallops, aches, ex- 










- 


Perseverative, responses 


plodes, 'roars, iaews\ 












•tprrect if appropriate. 






• 


13 


Acts out stories 


60-72 mos. 




*5 years: (Social Behavior and Play) Serial , 
domestic and~Uramatic play. 




> 




r 


* 


i 


5 years: (Hearing and Speech) Loves stotr^es 
and .-acts- theni out in detail later. " . 




13 - 


Gives* age 


60-72 mos. 




5-years: - (Hearing and Speech) Gives age aod 
(usually) birthday. 

• 




1 

0 


11, 15' 


Can form rectaxl- 
gle of two tri- 
angular-cards. 
* 


60-72 mos. 


\^ ' ^ ' 

t 

• 

* * • 


Trfo^ rectangular caj^ds each 2" x 3" one di- 
vided diagnonally into 2 triangles, ^ace ^ 
the uncut- card on the -tabi'e with orle of its 
longer sides toward the child. Beside it • 
lay the 2 halves of cjivided rectangle y 
with hypotenuses tunied\from each other, as 
shown in thjp figu3re. —Say one of my cards 
has heeio^ cut 'in 2, you put these 2 pieces 
together toVake a whole one like .this 
(show Tirtiole card). n. 




■ 


9 


Can judge weights 


60-72 mos. 


* 

Child orders weights with no 
errors once out of 3 trials. 


^weights— 3 trials. 


- 






O A 1 






« 
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SOURCE 



15 



"TIT 



Ih 



BEHAVIOR 



Knows names of 
followojig ;colns: 
dime^ penny^ 
nickel- 



Learns left from 
ri^ht 



Cap tell similar- 
ities or differ- 
ences in nine of 
twelve pictures 



Can aount'six ob 
jects when asked 
"How many?" 



Can tell which is 
bigger Trfien ask- 
ed 'TOiich is 
bigger^ a cat or 
a mouse?" 



Can tell ^hat 
ber follows* 8 



COGNITIVE SKTLI5 



DEV. AGE 



60-72" 



mos, 



CREDIT GIVEN IF 



60-72 



mos< 



60-72 



jnos, 



60 mos. 



6k mos. 



66 mos. 



COMMENTS (EXAMPLE) 



Recognizes by name-, 5r .tells names of penny>, 
nxckle, dame, and does not confuse them with 
others (e. g. quarter). Need not identify 
numerical (values nor their relative pro- 
gressive worth. . ■ ' . . • 



Recognizes directions indicated by "rieht" 
and 'left"._ Knows p4Hs of. body lo inLated 
and alQo poants to 6r moves toward these 
direction^ as named.. = ' 



jres^nt catd (a-)- arid say see^these two.treest 
They are jiist alike, aren't, they?. Just the 
same. Then show c^rd (b) "But these 2 aren't 
alik« (pointing) one is round and one is 
square. Show card (a). -Now look at these 
2. Are they alike? Are th^ the .game? And 
thes^. Are they alike? Are they the same? 



HOW many apples^ am I drawing now? (On^ck' 
of score sheet, while child is watching, " • 
slowly draw 6 circles about 3g inch in diame- 
ter. Don't tell the child,.to count them, ' 
just say: "How many?" 



ERJC ' 203 , 




■1 



BIbLIOG. 

SOURCE 



BEHAVIOR 



DEV. AGE 



CREDIT -GIV£N IF« 



COMMENTS (EXAMPLE) 



ii; Can tell how a 

crayon and a pen- 
cil are the^yS|me 
and how they ara 
different 



70 mos. 



Child passes bSth. 



a) How is a crayon different from a pencil ? 
(Cue is colored aiid the other is black,, on^*^ 
is big and other is little, one is made ^ 
of wax and the other is ^ade.of lead.) 

b) In ighat way are a . prayon * and a pencil • 
the same or alike? 




ERIC 



Understands' nton- 
bers up to ten 



12' 1-inch^ cubes 

Place the blocks in a pile on the tabr? be- 
fore S, Irf order tliavvthe examiner may be ^ 
sure jUst howjnany blocW-the child means to 
indioate^ we use a sheet of white paper for 
.iiim to put his-i)locks on. Say/ "Give me 
^' ' , blocksi JPut them here#" Replace 
blocks a^ter each choice—present in a ♦ 
randoift order: -^-3 > lb, (^y%>^. — Make sure 
child doesnH think p^tfys to pick them all 
up at once. . [ 



" LANGUAGE. SI^ILLS 



DiiDlriUU • 

SOURCE . 

* 


BEHAVIOR 


'.DEV. AGE . 


CREDIT GIVEN IF 


COMMENTS (example) 




LANGUAGE 

Responds to 
sound of rattle 


1 month 
• 


Child makes any -definite 
response to sound.- 

(Same as cognitive — 1 month) 


Shake rattle, about 3 rapid shakes, at a 
distance of about h inches from child* s 
ear^ ^first one ^ar then the other. Repeat 
if necessary. ^ ' 


• 2 

* 


Responds '"fo 
voice 

» • 

\ . 


1 month 


Child ^akes a definite re- 
sponse to speaking voice . 

1? 


Stand behind -and to^ one side of the child out 
' of his ijpnfediate rangfe of vision, and ^speak* 
If child doesn't respond, repeat at intervals, 
2 or 3 times if necessary. Note head;?fium'- . 
ing, vocalization., cessatioii' of acti^^ity, X 
changing facial expression and other indict ' 
tions of attention: - ^ x 


9 


Small throaiy 
noises ^ ."^ 


1 month 

4 


' * ^ 1'' 

-: « "• . 


— : • ( " , ^_ 

Vocalisations are meager and nonrexpressive, 
but he mews and makes small throaty noised, , ' 
precursors of babbling. ' ^^U^A^jJ^ ^ 


8 


Responds to belj\ 
» 


2 mpnths 


The child shows in any way 
that hejias heard the bell^ . 
such as movement of eyes, 
* change in breathing-rate, or 
any change in the child'' s 
activity. . • 


Hold the bell so that the xShild cannot se'e ^ 
it. (To the side and k '\M,i\e behind his 
ear.) Ririg the bell qumly/ If tlie child 
does not seem to riotice/^.ii^^it again later. 
Jji the test session. y . / ' * 


\ 

r- 


Makes single ^ 
vowel 

> 


.2 mos f 
« 

1- « 


There are at least 2 such 
, : di s tingui shable syllable s . 


LisiS^ to child's vocalizations for different 
syllables that he characteristically utters* 
These are not phonetic sounds*^ that might be 
distinguishable in one slurred utterance^ but, 
distinct, separate syllables like "goo," 
•'a,'* "la,", "ma,": "mu," ."ah," "%h,". or "en," • 
produced when cTiild is yooalizing freely. 

> 



102-' 



ME 



SOURCE 



BEHAVIOR 



3EV; AGE 



CREDIT GIVEN IF 



— : TT^ 

COMMENTS (EXAMPLE) 



May. pass by parent report • During the test, 
l^is^en for so.unds bthd^ th^ui crying, such'agy, 
cooing sounds., - ;: * , 



8' 



Vocalizes — ^not 
crying ) 



2 mos. 



Child makes sounds, other than 
crying. If this cannot be 
heard, ask the parent if iihe 
child does this. 



Responds to 
social approach ^ 
by 'smiling 



2 mos» 



Jhe child ^makes cooing or 
other vocal sounds. 



The examiner leans p^er * child who "is ort 
back — until f ace 'i§'/about 10 inches from 
that of the child,//iand italics/ to hint in a 



low quiet voice. y4f <|^he oKild does^noi" 
"talk" back It mt^'t .be^ det^hrd^ 
mother. Ask motl^r wliaji occasions and 
when? ' When he iSi^s.t;/waI^^? When he is play- 
ed with? When ma is alone? 



Looks directs at 
examine r^s. f^ce-; 



3 months 




i ! 



9. 



Gliuclcles 

} * 



3 months 



/ 



« 9 



Responcis vcfcally 
to sopial 
approach 



3 months 



ERIC 
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LANQUAQB SKILLS 



SOURCE 


. BEHAVIOR 


f DEV. AGE 


CREDIJ GIVEN IF 


COMMEN.TS (EXAMPLE) 


' 3 


Turns to'' voice 
• 


ii months 

• 


Child turns head\towards 
voice. " ^ - \ 


As the child *£;s sitting in an ilpright posi-^ 
tion on his. niother's lap, - the examiner, ap- 
proaching the child from behind, brings his 
niouth directly in a line\with the ears and 
about 12" distant. Then he calls the child's 
name in a low quiet voice. If there is no 
response, the procedure should be repeated 
several times—first on one side and then on 
the other. 




Babbles/ using 
-series of syXla- 
Dj.es 


ii months 




Spontaneous vocalizations, producing vowels, 
consonants, and 'even syllables and diph- 
thongs. ' ' 
• * . 




Loca,tes' source of 
sound 


6 morifhs 


Child turns head to bell. 
L \ 1^ 


Hold bell- so that the child ca^mot sed it. ^ 
(To the side .and a little behind his ear.) 
Ring beir^quietly. Repeat if child does not 
respond. ' - 


1 9 


Vocalizes to his 
^image in ^mii^ror 


6 montlfs^ 




» * *' 
Gesell- Developmental Schedules: Smiles and 
vocalises to Mr roi*, . ^ ^ 
^ ' . * ' 

* * ^ . r . . . 


V , / 

* 4 


P^da or Mama-- 
U'on-specific ' 

' ' . ' ' 4' , 


• 7 months 

- 


The child says either "da-da" 
or "m^-ma"; \The .dhild does 
.hot hava to absociate.. these 


Check whether child s^s ^"da-da^». or' "ma-ma" 
at any time during 'the test. 

.■1 : ' . - . 

#1 ^ . 


with a pareprt 
I 


• 

■ ■ ( 



2H 



* > 



f 



mm. 



LANGUAGE SKILLS 



BEHAVIOR 



DEV. AGE 



CREDIT GIVEN IF 



COMMENTS (EXAMPLE) 



8', 



Imitates speech 
sounds 



7 months 



The child makes sounds that 
are like those he has heard 
within the last minute. If 
this cannot be heard, ask the 
parent if the' child does this 



Check 'Whether child imitates sounds made .by 
his parent or the tester. Smacking lips, etc 



Activity stops 
When hears"^ "no 
no" 
46 



8, 9 



Imitates so 
such as COU511, 
tongue click, etc. 




9 months 



9 months 



Those heard within the last 
minute are 'imitated. 



Check whether child imitates sovinds made by 
parents oi? tester. ' ^ 



Mama or Dad^- 
specific 



10 months 



Pass if the child* uses either 



da.-da or ma-ma=,aorrectly for 
;his mother or father.^ Ask ; 
pajpnV^f child does this.* 



Check if the child says da-da to -his father 
or ma-ma, to his mpther during the test. 



Waves "Bye -Bye" 



6-12 mos. 



Pass: ^Wav^s bye-bye or claps 
harlds lipon-'^reqifce^t.' 1/3 
t^als^. ^ ^ ' 

Approximate : Questionable 
resiiQ^e ± 

Fail*: None of "above. , 



During the evaluation say "Bye" or '^Pat- 
cake" and observe response. 3 trials ea^ch. 



Cldps handa upon 
verbal request 



6-12 mos'. 



See preyioiis item. 



LANGUAGE 



SKinS 



SOURCE 



BEHAVIOR 



Expresses 2- words 
besidfes '.'ma-ma" 
and "da-da" 



DEV. AGE 



12 mos. 



CREDIT GIVEN IF 



Child ha's a speaking vocabu- 
lary of 2 or more words be- 
sides "ma -ma," "da-da" which 
child uses to designate some 
definite object or situation 
Word must not be applied in-^ 
discriminate^ to a number of 
stimuli . ' 



COMMENTS (EXAMPLE) 



Mother's report^of • when word is used— how it 
sounds to e valuator. 



. 2 



Jabbers with ^x- 
pre^sion 



12 mos. 



There is any -sucTi vocaliza- 
tion . 



Observe whether child uses vocal inflections 
'that are expressive in tone, somewhat imita- 
tive of conversational inflections, but not 
meaningful words. 

■ - / 



13 



Responds to own 
name 



12 months 



12 mdnths. (Hearing'^and Speech), 
immediately turns to own name. 



Knows and 



Indicates w^ts 



12 mbnths 



The child lets someone know 
what he wants, by pointing, 
pulling or saying a word, 
trying is not a pass. 



Ask parent4iow the child lets one know what 

he wants. ("How does^ lei you kapw when 

he wsiits "sometlHng such as a glass of water 
or a toy?") * * - 



13 



215 



Responds recep- 
tively to family 
names, bye-bye, 
kit^y, ball, etc. 



12 mosi 



12 mos. '(Hearing^ and Speech) Shows by 
suitable movements and, -behavior that he • 
undor c tan ds^^everal words in usual context 



(e.g. own and "family names, walk, dinnei:^. 
pussy). Comprehends simple commands associ- 
ated with gesture (give it to me, come ,1^^ 
moifimy say bye-bye, etc.>. 



106 



SOURCE 



F 



LANGUAQE SKILLS 



BEHAVIOR- 



DEV. AGE 



■CPDIT GIVEN IF 



■COMMENT? (E3CAMPLE) 



8, 9 



13 



13 



ERIC- 



Says 3 words 
othe^ than mama 
and dada 



Ih mos. 



Parent repqrts child uses at 
least 3 specific words other 
than- dar-iia and Inaa-ma- Words 
don^t ha:/e to be understand- 
able butvnust mean the same 
thing each time they are us'ed 



Ask the parent what' words the child uses 
regtilarly for specific objects, persons or 
actions ; 



Says names of ' 
several objects 



lU mos. 



18 mos- — names 1 object (ball) 

2li mos. — names 2 objects 
(penny, key, shoe) 



A few items by name» 



Gives several 
common objects on 
requests 

/ 



15 mos» 



Child, in response to the 
wordj points to, touches, or 
looks at the 'item names. 



Shows shoes or other clothing, or pwn toy. 
Ask, "Where are y^^ shoes? Show me your 
shoes • . . Shoes? . 



Points to. famil- 
iar-persons, 
animals, toys on 
request 



15 mog. 



HeariQg'and Si)ee(ij}. *(15 mos): Points to 
familiar persons, animals, toys, etc. when 
requested. - ♦ 



Follows simple 
commands: "Give 
me the 7 — 
"Get the ."' 



15 months^ 



He'aring and Speech .(15 mos'»)s Understands h 
and'-jgbeys simple commands (e.<g» shut the^ / 
tfopr, give me ball, get your .shoes)* / v 



Has— four or- five 
words includjjig 
names 



15 months. 



Information. gotten^:'frQi[i parent^. If extensiv^ 
liat not reported, ask about specifics; go-, 
bye^ car, -no, yes, heilc' . 



217 
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« 

LANGUAGE SKILLS " 


4 




SOURCE* 


BEHAVIOR 

i 


AGE 


. CREDIT GIVEN IF 


COMMENTS (EXAMPLE) ♦ 




1 


,■■ 8. 


Points to one 
named bocJy part 


17 mos. 


The child correctly po^pts 
to one part of his body. If 
this caxmot be seen^ ask the 
parent if the child can do 
this at other times. 


Ask the. child to show you his eye^ nose^' foot^ 
Dr any other p^rt of his body. » 

f 

» * 








Says 6 words be- 
sides mama and 
dada 


17 months 


Child says 6 words other Vaaxi 
Mama or Dada, 


^ ■ V » 




• % 


" ' 2 - 


Names one object 
("What is this?") 

it 


18 mor/ths 


Child gives one correct 
response^^ disregarding poor 
articulation. Accept either 
the conventional name^ or a 
different name if there is^ a 
clear iQjdication that the 
*child customarily calls the 
object by that nanie.^ 

' 1 


Show chil<i the bail and ask, what is this? 
If he" does riot resppnd^^swkT^Do you want it?" 
What is it? Whether pr not he responds with 
a name^ ■ let him play with the ball briefly^ 
and then present the other objects^ asking 
each time, "What is this?" Additional urerin^ 
may be usedr The order of presentation is 
ball^ watch >- pencil^ scissors^ and cup. Record, 
objects named. 




\ 


8 . 


Combines two dif- 
ferent words 

^ * 

• 'J ^ 


18 jnonths 

i 


Child says a meaningful phrase 
of 2 or more words such as 
"play Wl,i' "want milk" 
and "get down." (No credit 
for single-idea combinations 
such as "bye-bye^" "thank- 
you," and "peek-a-boo.") 
If this' cannot be heard^ ask 
the parent if the child does 
this. * *' M 


May use parent report.' 






■ 11 1 w 


k ■ 








• 




- 











LANGUAQE SKILLS 



SOURCE 



BEHAVIOR 



DEV. AGE 



CREDIT GIVEN IF 



COMMENTS (EXAMPL&) 



Carries out two- 
step directions 
with' ball 



18 months 



( Throwing -a t corro et-otrject- 
ive is accept al^leV Seating 
self on chair holding the ' 
ball is not acceptable.) 

Child carries, out instruc- 
tions. 



Plade child's chair against wall not too 
near examining t^ble -or mother. Hand child 
ball, saying, "Take the ball to mother^ "- 
"Put the ball on the chair . "Bring it to ifte^ " 
and "put it on the table./' Emphasize under- 
lined words. * ^ . ^ 



Asks for wants by 
naming object 
(milk, cookie, , 
etc . ) 



18 mos. 



Child asks for at least 
2 things by appropriate 
words. Such words ^ "me," 
"more," "gimme," etc. are 
not credited. 



Uses words to make wants known. Propedure 
is determined by questioning parent (*or ^ 
att^i^dant) whether chil4 uses words to 'make, 
wants known. ^ 




On pne word 
response, often 

^ts initial' con- 
soh;9Jit with a 
vowexSv but seldom 
the fi^^ con- 
sonant 



18 ononths 



Pronunciation (18 mos.): On one -word* re- 
sponses, he often gets the initial consonants 
with a vowel, but seldom the final consonants « 
A .child with minimal 'speech at this age will 
often use one syllable or one word for many 
things and with a changing^ inflection make 
himself pej^fectly clear. * '* 



Indicates desires 
by gesturing and 
utterances 



18-Z3 mos. 



Communicates both, by gestures^ and words' but 
words are beginning -to replace- gestures j in- 
dicates wants (points or vocalizes). 



. 13 



ERIC 



Attempts to sing 



I8r23 mos. 



. 221 



109 



22Z. 



LANGUAGE SKIl 



BIBLIOG^ 
SOURCE - 


* jBEHAVIOR 


DEV. AGE 


CREDIT Gljla^ 


COMMENTS (EXAMPLE) 


2 

It 

1 / 


Points to 3 body- 
parts of selfj 

* 
r 

• i 

} 

i. 


19 months 


Child .i stable tcjj'point Out at 
least 3 partis^ f 

•■•//I / 

1 1 V» 'ft . , ^ 


. Points to parts of ^a doll. Present jointed 
doll to child and say, "ShoJfcie the doll^s 
hair." If no response, say;""Where is the^ , 
doll's hair? Put your 'finger. on her hair." 
If no response, repeat the request but use 
only the single word "Hair?" Use this pro- 
v^/cuuic ±ux ndir, mouun, J ears, nanas, 
"eyes, "."feet," "hose." ^ ' , 


9 ■ 


Finds pictures in 


21 months 


^ . Iffli 

Child l(j)Qj|s selectively, 
even if doeslaiot point ot ' 
name. ' -M || ^ 

'Vf 


; ' 1 — ^ 

Aim is to keep child interested and to get as 
»many indications as possible 9f his use and 
comprehension of the spoken word. Talk about 
pictures and ask questions about objects. 

Ask ch"? 1 fJ +.n ".^Hnw mo +V>ci , 1! r\-^ tiTrru»4. 

Ao<tv ^ii-j — L- Li. oiiuw iiic uii6 f or wna u 








^ 


is this?" 




Refers to self by- 
name 


l8-2li mos. 


Child refers to sel$ by name. 


Materials: Toys 








Approx: Uses^sjich words as 
want ball— go..^Mie but does 
not refer toj|'eff by name. 


During play apUvity set up a situation 
-that mav elicit Sr response from the child 
wuim wanu or jonn • 




Has twenty words 


21 mos. 


if 

Child has, 20 words j combines 
2-3 worc^s spontaneously such 
as "all gone," "oh dear.'*' 
etc.. 


: ^ ^ 

Information gotten from mother, although 
words and phrases heard by examiner also 

i.Ki\^\J L LLC LL . 


2 


Names 3' of 
picl^res of com- 
mon objects 

» ^' ' 


22 mos. 

s 


Child names 3 pictures 
correctly. 

• 


Show child U-pictur^'card. Point to dog 
and ask, -"What is this?" The, question may ^ 
need several repetitions with "variaticKs,, " 
subh as "You know it. ^ What is it?" Whether 
or not dog is^ named, continue with eachf^f;. 
the other pictures, asking, "Wha1>-is this?'^'*^' 
Show pleased acceptance of answer. M^y 
return to earlier piGtures,^,whether previous- 
ly nam^d^hor not, \q encourage 

n.Lh , ,. 



no 



LANStfAGE SKILLS* 



SOURCE 



' BEHAVIOR i 



Points to 5 body- 
parts of self or 
doll , . 



DEV. AGE 



22 mos. 



iREDIT GIVEN IF 



/ 



Child is able to point out 5 
parts. (Credit is 'given for 
one part at '18 mos. an*d 3 at 
20 mos.) ' 



COMMENTS (EXAMPLE) 



A jointed doll is shown to^child with the 
wcrdg, "Show me the doM's hair," If there 
is no immediate response child' is asked, 
"Whe^»e-is dpll's hair,? Put your finger on ^ 
the doU/s i|air." C^ld is then asked to 
point out (b) mouth/ (c) ears, (d) hands, 
(e) eyes, (f) feeti (g) nose. 



11 



Imitates 2 of U 
words 



22 mos* 



2 of U words are repeated; 
dropping of one syllable from 
2-syllableu.words is credited. 



f 



Ask child to 'say>"kittie" and then present 
the other. 3 single wol^ds one at a time. If 
the child does ndt attempt to say the s"Uimu- 
.lus word, urge him to do so, repeating the 
word several times if necessary, and make 
every effort to get him to respond. Words: 
Kitti-^^ Birdie, Ball, DinneT, 



lii 



Asks for' food 
when hungry 



23 nios< 



Child passes any one of the 
3 tasks. 



a) When hungry asJcs for foodj when tlfirsty 
asks for drink J asks to go to toilet. 



11; 



Asks for water 
thirsty 



» 23 mos. 



Same as above • 



ERIC 



Uses prgnouns I, 
me,. you, but not' 
always correctly 



2k months 



There is some-discrimination 
shown. InvdLriat>ly coi^ct 
upe of pronouns called for 
is not expected at 2h mos, 
but there should be some 
discrimination shown. 



A. 





* 






languacse' smis. • 


- * .' ^ 
» ' / 






iJilj'jiUCj . 
SOURCE 


KlHAVIdR 


/dev. age 


CREDIT GtVENxIF 


COMMENTS (EXAMPLE) 




• 


i 

/ 


Useg three f word 
sentences^ 

• 


2^mos. ' 


- \ '-■ ■- 


.If not heard during ^examination, ask if he' 
does elsewhere. Get as many examples as 
possible. 






11 


Imitates words 


2h mos. 


Child repeats all h words.' , 


Kittie, birdie, -ball; dinner. " ^ ' 








Expressive vocab- 
ulary of 50 or 
more words ^ 






^" — ^ : - ^ — 7— 

Hearing and Speech (2^years). Uses 50 or 
more recognizable^ words. 

* • s*'' - 


V 


• 


2 


Names common 
objects 


27 mos. 

: ij 


Namfes 3. ' ^ 


"What is this?" ba^Ll, watch, pencil, scissors, 
'^d cup presented' in. that order. 




t 


11* 


Responds correct- 
ly to »*l^t do 
you jhear with?" 


^9 mos. 


* Child paints to ears- or says 
"ears." • ^ , 


~ ""T 1 ' ~ ^ 


* 




• 3 


Understands con- 
cept of "one" 


30 mos. 


Credit is given if child puts 
one cube on the. paper. 


Material^ 12 one-inch cubes. A^ece of 
p^per about x 5" is placed betj^ein th^' ' 
examiner ajid the child with the words\" I 
want one block. I only: want one. Putlt 
.lere (ou paper) Give me just one blockV" 
:31ock on paper must m)t be-mbved until child 
has had time to add another block. ' n 




^> 




* 


• 


1. « 

• 








• 






*■ 














K^-rn - ^ 


^ ' 2.2^ =1 


• 



LANGUAGE SKILLS 



SOURCE 



BEHAVIOR 



DEV. AGE 



CREDIT GIVEN IF 



^ T 

COMMENTS (E2;iCMPLE) 



9: 



13 



Gives £ti11 name 
on request 



30 mos. 



Full name is 'given. 
Includes nickname for f\rst 
name .* 



Ask, "What's your name?" If only first name 
given, ask "David what?" or "what's your 
other name?",. If necessary, resort to "Is 
your name David Smith? using, of course, an 
incorrect surname. 4 



Gives use' of ob- 
ject 



30-35 mos.- 



(Liberal -scoring, * :^r example: 
"What do you do with key?" 
"Door" is acceptable answer), 
...child names* 3 objects and 
gives- use for at least 1. 



»4hs 



Penny, key, shoe. Ask *^at is this?" and 
"What do we do with it?"^ 



Uses 200 or more 

recognizable 

words 



30-35 mos. 



Hearing and Speech: ^ years. Uses 200 oh 
more recognizable words but speech shows 
numerous infantilisms. 



Labels own mud 
and clay 
products as "pii 
or "caJce" • 



30-35 mos. 



Beginning of form; making flat, roTind, 
"cakes" and "ballB*^ 



ERIC_ 



Points^ iio 6 body 
parts 



30-3^ toos. 



"Show me yovoc hair," where is yoxrc'hair?" 
(Use "open yovx mouth," "shut your eyes^V 
if neoessaiy.) Ask for eyes, nose,* mouth 
hair; can use doll or large picture foi? 

' indicating response. . (U- parts by 2k ^ 
months . ) > ^ ' ^ 



A * 



§h3 



ISOURCE 



BEHAVIOR, 



Understands 3 
prepositions 



Utters negative 
statements 



Forms' & verbal 
jtansolicited ques- 
tion 



L0GUAGE SKILLS 



DEV. AGE 



CREDIT GIVEN I^ 



Follows a 2 -stage 
command 



Tells sex: "Are 
you a girl or a 
boy?" 



ERIC— 



30-35 mos. j ♦..child shows correct place- 
ment of cube f9r 3 preposi- 
tions 



30-36 ^mos . J Pass : Utters^ a negative 
statement of more than one* 
^ord. 

Approx: Questionable nega- 
tive statement. • /v 



30r36 mojs. | Pass: Utters unsolicited 

question- using single word; 

e. g. "-John?" More than one 

word, "What»^ that?" 

t 

•Approx: Questionable . 
question. " . 



30-36 mos.j Pass: % tri^s. 

Approx: Completes one part 
of command. 



COMMENTS (EKAMPtiE) 



A 



36 mos* 



Place 2 cups on- table, 1 'upright, the other \ 
upside down. Hold 1" cube toward child and 
say,, "This block wants to go ^ ctip\ You 
put it a cup." Repeat if necessary.' 
"Now, little block wants to go in' a cup " 
etc. Take back block and repeat for under, 
behind, in front of. 



Materials: Toys' ' v . , * 

Procedure: During play activity- structure 
th^'^ situation in an' effort to get thild to \ 
utter a negative statement. 



Materials: Toys. ^ . • 

During play structure the sitlfetion in an 
effort to get child to ask a cjiestion. ' 



Mate-rial: A ball or similar object that 
child can, identify by name. 

Ask child 'to "Go get ball and put it on the 
table." 



Caia also "a^k- "ar^ you a little girl?" If 
it is a girl arid if answer is "no," then 
ask, "then what are /you?" \ 



IMGUAGE SKILLS 





SlBLiOG. - 
SOURCE 


BEHAVIOR 


DEV. We 


CREDIT GBBEN IF 


* ^ , COMMENTS (EjCAMPLE) 


a 


7, 10 


Speaks in ap- 
proximately vsix- 
word sentences 


36-U8 
mos« 


« 


After 3^ sentences of 6-8 words, increased 
Use of clauses. 


V 


7 


Uses nouns and 
verbs most freq- 
uently'' 


36-^8 mos« 


> * 
• 

^ lui 


* 




9, "l^ 


Tells action in " 
^ctures 


o/: LQ 

3o-Uo mos. 


V 


-Gives action in response to question, "What 
is ...•doing?" 




- 7 

• 


Can . whisper 


36-U8 mos. 








0 

♦ 


Can change voice 
to^fagifer rate 


^ * 
Jo-Uo mos» 


* * 








Can increase vol- 
ume of voice 


36-I18 mos. 








9, 6; * 

13 


Say s"^ at least . 
one nusery rhyme 


36-U8 


/ 


3 years; * Knows several nursery rhymes 
(Hearing and Sp'e;ech)# Performs for others. 
Does little Btunis imaginatively or^for the 
entertainment of others, such as reciting, 
singing, dancing, in manner jSafficiently 
^creditable to be more -than ^rely cut-i:^ 


• 




* 


- 


\ 

\ 


• LOOK BACK TO 30-35 MONTHS: Says a few 
nursery rhymes • ' . * 


ERJ 


> 

c . 


• 




« 

'-j^ — 1 



BIBLIOG. 
SOURCE 



BEHAVIOR 




Can repeat three 
digits 



LANGUAGE 'SKILLS 



DEV. AGE 



3o-U8 mos. 



•CREDIT GIVEN IF 



The series is repeated in ' 
correct order without error 
aftQr a single reading. 



COMMENTS (EXAMPLE) 



Listen say,- now say 6-, 1 qtc. 

a) b) 3-5-3, c) 8-3-7. 



Has 900-word 
vocabulary 



36 -U8 mos' 



600-1,000 words (uses). Understand^i up -to 
1500 by age U. . ^ ^ • 



13 



Asks m&ny ques- 
tions beginning 
"What," mere," 
"Who" ^ 



36-U8. 
mos* 



Hearing and Speech 



5? 

3 yrsx -Asks many questions beginning* "f^hat?" 
"where?" "wVin?n 



'who? 



h yrs.: Eternally asking questions "why?" ^ 
»^when?"' "how?" and meanings of words. 



h 13 



Uses plurals 



3$-U8 mos. 



Ask child what are these? (j blocks.) . If 
you cannot hear »s« —ask parent. Use same-" 
routine with other objects. 



LANGUAGE" SKILLS 



SOURCE 



BEHAVIOR 



DEV. AGE 



CREDIT GIVEN IF 



COMMENTS (EXAMPLE) 



8, 15 



Verbalizes oppo- 
site Analogies 



36 -Uo mos 



Child verbalizes ,at least ^ 



Say: Brother is a boy; sister is a 
In daytime it is light; at night it is 

Father is a man; mother is a 

The sn^l is* slow; the rabbit is 

'The's«* shines during the day; the moon at 



lU 



Can repeat a six- 
word sentence 



I4I mos* 



No errors'— errors include 
omiss-ions^ substitutions, etc* 



Say: Baby sleeps. Now say: "Baby sleeps 
in a little bed." 



Verbalizes sounds 
p, m^ w^ h.-. 



36-U8 mds. ' 



p, h — • 36 mo's. b--U8 mos. 



Verbalizes oppo- 
site s 



38 mos. 



Child verbalizes two out of 
three correc&ly. 



Opposite analogies: 2 of 3* Fire is hot, 
ice is ^ (cold, cool, freezing). 

Mother is a woman, dad is a , ( man> not 
Daddy) / 



Names own drawing 



36-U8 mos. 




Give child B^g x 11 green paper 'and pencil. 
Say "draw or make anything you like . ""^ " When 
done, ask "what is it?" 



13 



ERIC 



Listens eagerly ' 
to stories - 



36-ii8 mos. 



Hearing and Speech * ' • ^ 

3 yrs.: . Listens eagerly to stories and 
demands "favorites, over and over regain-. 
U yrs tut- Wstens to and tells long stories, 
some^mes /tjonfusing fact and fantasy. 



'A 



SOURCE 



/13 



BEHAVIOR 



Talks to sfelf in 
long monologue 
mostly concerned 
with the pi^sent, 
including make- 
believe activi- 
ties. , 

■ ■ li 



LANGUAGE SKILLS 



DEV. AGE 



36-kQ mos 



f- 



CREDIT GIVEN IF 



COMMENTS (EXAMPLE) 



13 



6, 9, 



Relates experi- 
ences, describes 
activities 



36-ii8 mos. 



Gives simple accounts of experiences" or tells 
stories (unprompted) with sequential and 
coherent content and relevant detail. Vocab- 
ulary- and language forms not so important as 
the continuity of the" account. 

Can tell a story which rjaj^be a mixture of 
real and unreal. . ' ^ ^ 

Hearing and Speech (3 yrs.):^ Carries on ^ . 
simple conversations and verjsaltzes past ""^ 
experiences. . * L 



Uses most fre- 
quent word: I, 
it, you, that, 
a, do, this, not, 
the 



36-i|8 mos, 



9, 3 



,Can give « sensiTDl"^ 
an§>^er to '!why 
do we have > 
stoves?" etc. . 



36-i|8 mos< 



^ Re'sponses which reflisct personal expedience 
are accepted as long as not 'too distorted. 
Credit: To co'Sk on, that cook dinner, ' cause 
to waimy- build a fire in, heat things, wanu- 
-^lie house, tstoves for eat, bum 'something - 
s^^^y^pd, for' make food, so you can iron, 
to-pls^^-^th, tun^them on. 

. ^o ^redit : Stores right^here, we have stovesj 



this-- way, et9 



' 118/ X 



\ 




• 


LANGUAGE SKILLS 






BIBLIOG. 
SOURCE 


BEHAVIOR 


' DEV. AGE 


CREDIT GIVEN IF 


* ■ . . COMMENTS (EXAMPLE) 






9 


Can rbame what he 
has drawn after 
scribbling 


36 mos. 


V V 

Names own drawing 
L ' * / 


^Ask "what is Ahis?" 'after child has» drawn 
something. 


\ 

% 




9 


Carrie-s out four- 
step command using 
prepositions 


hQ mos« 


Obeys all U prepositions 


Using cubes or baH to be placed on, under, 
in back' of, in front of, and beside the 
chair • 






9 


Articulate^, not 
in infantile*" 
style 


5U utos* 


/ J ' 


7^ 

^.Observed incidentally or reported by mother. 

* 


f 


\ 


15, li 


Dej*ines four 
words in terms of 
use of 

\ 


5U mos. 


Correct usua^e is expressed; 
giving a description of the 
object, giving material of 
which it is made, or 
categorizing it. 


Say, "What is a'ball?" If nece'ssary,* urge 
by saying, "you know what a ball is. Tell 
me what a ball is?" 

ballij hatj stove 

(Demonstrates awareness -b^r suitable corre- 
sponding actions or betiayiorj knows what 
things are for.) 










< 


- ♦ 

i 






13 


Gives' home 
address 


• 

U8~60'mos. 




Gives home address and usually ^e. 

\, 




* 


13 


Gives age and 
.birthday 


i;8--60'mos. 




Gives age and usually Mrthday. 






9, 13 


Listens to and 

tells long 
stories some- 
times confusing 
fact and fantasy 

* 


5U mos. 


* 


Relates fanciful stories *(60 mos: can . 
relate long story ^ccm:ately) 

* 

* 


> 


•EF 




* 












OA1 ^ 






-» ^ t^A^ 


> ~. 1 





m'ui fAf* 






LAlvIGUAGE SHLLS 






DlU'jiOCi. 
SOURCE 


BEHAVIOR 


DEV.^AGE 


CREDIT GIVEN IP - 


COMMENTS -(EXAMPLE) 




13 


Spe.aks fluently 
and correctly ex 
cept for confu-- 
sions of f^ th 


60-72 vinos 


• 

/ 




V 


13 


Asks meaning of 
abstract words 


60-72 mos. 


/ 

\ 


« 

• 

• 


0 




I 

• • 

1 






\ 

> ^ ^ ; 






• 






♦ 


ERIC 










> 








JL. 


120,,, 
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